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CHAPTER I 
INTRODUCTION 
Since Russia launched Sputnik I and II there has been a new 
cry for a better job of teaching in our public schools. People from all 
walks of life start, with renewed vigor, to criticize the schools and the 
job done by the teachers in these schools. The public schools and 
institutions of higher learning then take another look at their present 
programs, looking for areas that can be improved. No one will deny 
that there is room for improvement in our schools - educators have 
been working towards a better program since schools were established. 
The one thing that has shown up time and time again is that schools 
cannot be improved without good teachers. 
The age old problem of obtaining the best teachers for the 
public schools has led to this study. Two important questions arise. 
"What factors are related to success in teaching?'' "Are there indices 
available in the students' college record that are significantly related 
to rated teaching success?" These questions, then, as related to 
Central Washington College of Education become the focus of this 
study. 
This college, located in Ellensburg, Washington, is predomi-
nately concerned with training teachers for the public schools. It was 
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e s t a b l i s h e d  i n  1 8 9 1  u n d e r  t h e  n a m e  o f  W a s h i n g t o n  N o r m a l  S c h o o l  a t  
E l l e n s b u r g .  I n  1 9 3 7  t h e  l e g i s l a t u r e  a u t h o r i z e d  t h e  n a m e  C e n t r a l  
W a s h i n g t o n  C o l l e g e  o f  E d u c a t i o n .  I n  1 9 3 3  t h e  l e g i s l a t u r e  a u t h o r i z e d  
t h e  c o l l e g e  t o  g r a n t  t h e  B a c h e l o r  o f  A r t s  d e g r e e  a n d  i n  1 9 4 7  t o  g r a n t  
t h e  B a c h e l o r  o f  A r t s  d e g r e e  i n  t h e  A r t s  a n d  S c i e n c e s  a n d  a l s o  t h e  
M a s t e r  o f  E d u c a t i o n  d e g r e e .  
T h r o u g h  t h e  y e a r s  C e n t r a l  W a s h i n g t o n  C o l l e g e  o f  E d u c a t i o n  
( h e r e a f t e r  r e f e r r e d  t o  a s  C e n t r a l )  g r a d u a t e s  h a v e  f a r e d  v e r y  w e l l  i n  
t h e  t e a c h i n g  f i e l d .  T h i s  c a n  b e  s h o w n  b y  r e c o r d s  k e p t  b y  t h e  C e n t r a l  
P l a c e m e n t  O f f i c e .  1  
A s  t h i s  d a t a  p o i n t s  o u t ,  i t  s e e m s  t h a t  t h e  q u a l i t y  o f  g r a d u a t e s  
f r o m  C e n t r a l ,  a s  r a t e d  b y  p u b l i c  s c h o o l  s u p e r v i s o r s ,  i s  s t e a d i l y  
i m p r o v i n g .  O n  T a b l e  I  i t  w i l l  b e  n o t e d  t h a t  i n  n u m b e r  f o u r ,  a v e r a g e  o r  
b e t t e r ,  t h e  p e r c e n t a g e  o f  p u p i l s  f a l l i n g  i n  t h i s  r a n g e  s h o w s  a  s t e a d y  
c l i m b .  A l s o  o n  n u m b e r  s e v e n ,  b e l o w  a v e r a g e  a n d  u n s a t i s f a c t o r y ,  t h e  
t e n d e n c y  i s  f o r  f e w e r  a n d  f e w e r  o f  C e n t r a l  g r a d u a t e s  t o  f a l l  i n t o  t h i s  
c l a s s i f i c a t i o n .  I t  a p p e a r s ,  a n y w a y ,  t h a t  t h e  p u b l i c  s c h o o l  s u p e r v i s o r ' s  
c o n c e p t i o n  o f  C e n t r a l  g r a d u a t e s  i s  i m p r o v i n g .  I t  i s  h o p e d  t h a t  t h i s  i s  
a n  i n d i c a t i o n  t h a t  t e a c h e r s  a r e  b e i n g  b e t t e r  t r a i n e d .  
l s a m u e l s o n ,  E .  E . ,  ~ S u m m a r y  o f  M i d - Y e a r  R a t i n g s  o f  1 9 5 5 -
~ G r a d u a t e s  T e a c h i n g  i n  t h e  F i e l d  i n  1 9 5 6 - 5 7 .  U n p u b l i s h e d  s t u d y ,  
C e n t r a l  W a s h i n g t o n  C o l l e g e  o f  E d u c a t i o n ,  1 9 5 7 .  
TABLE I 
COMPARISON OF DISTRIBUTION OF MID-YEAR RATING OF FIRST 
FIELD TEACHING ASSIGNMENTS FOR THE YEARS 
1950-1955 AND 1956-1957 
Per Cent of Ratings 50-51 51-52 52-53 53-54 54-55 55-56 5G-57 
1. Superior 21. 3 15.7 11.9 16.7 1 7. 3 15.2 18,4 
2. Above Good 27.3 18.2 17. 4 25.4 27. 2 20.7 24.2 
. 3. Above Average 69.4 6G.5 72.2 7 4. 5 80.5 73.1 76.7 
4. Average or Better 90,3 92,3 90.5 90.7 96,7 93.1 96.1 
5. Passable but Below Average 6.4 5.5 7.1 7.5 2.2 6.2 3.3 
6. Unsatisfactory 3,7 2. 1 2.4 1. 8 1. 1 • 7 .5 
7. Below Average and 
Unsatisfactory 10. 1 7. 6 9.5 9.3 3.3 6. 9 3.8 
v.? 
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N a t u r a l l y  e v e r y  p e r s o n  i n v o l v e d  i n  h i r i n g  t e a c h e r s  w o u l d  
l i k e  t o  b e  a s s u r e d  o f  g e t t i n g  a  t e a c h e r  w h o  w i l l  b e  s u c c e s s f u l .  T h e  
c o l l e g e ,  t o o ,  w o u l d  l i k e  t o  h a v e  e v e r y  g r a d u a t e  b e  s u c c e s s f u l  a s  t h i s  
w o u l d  a d d  t o  t h e  e s t e e m  o f  t h e  c o l l e g e  a s  w e l l  a s  t o  l e s s e n  m a n y  w o r r i e s  
o f  a d m i n i s t r a t o r s .  A b o v e  a n d  b e y o n d  t h e  e s t e e m  g a i n e d  i s  t h e  f e e l i n g  
o f  a c c o m p l i s h m e n t  b y  e d u c a t o r s  w h e n  t h e y  k n o w  t h a t  t h r o u g h  s u s t a i n e d  
e f f o r t ,  t h e  q u a l i t y  o f  t e a c h i n g  i s  b e i n g  i m p r o v e d .  
I .  P U R P O S E  O F  T H E  S T U D Y  
T h e  p u r p o s e  o f  t h i s  s t u d y ,  t h e n ,  i s  t o  a n a l y z e  v a r i o u s  f a c t o r s  
t o  s e e  i f  a n y  o r  a l l  o f  t h e m  h a v e  a  s i g n i f i c a n t  r e l a t i o n s h i p  t o  s u c c e s s f u l  
f i r s t  y e a r  t e a c h i n g .  T h e  f a c t o r s  c o n s i d e r e d  i n  t h i s  s t u d y  a r e :  
( 1 )  h i g h  s c h o o l  g r a d e  p o i n t  a v e r a g e ;  ( 2 )  A m e r i c a n  C o u n c i l  o f  E d u c a t i o n  
E x a m i n a t i o n ;  ( 3 )  t h e  g r a d e  r e c e i v e d  i n  E d u c a t i o n  1 0 0 ,  I n t r o d u c t i o n  t o  
T e a c h i n g ;  ( 4 )  t h e  g r a d e  r e c e i v e d  i n  E d u c a t i o n  1 0 5 ,  C u r r i c u l u m  a n d  
M e t h o d s ;  ( 5 )  t h e  g r a d e  r e c e i v e d  i n  E d u c a t i o n  1 5 9 ,  E l e m e n t a r y  E d u c a t i o n ;  
(  6 )  t h e  g r a d e  r e c e i v e d  i n  E d u c a t i o n  1 6 0 ,  S e c o n d a r y  E d u c a t i o n ;  
( 7 )  t h e  g r a d e  r e c e i v e d  i n  E d u c a t i o n  1 0 6 ,  S t u d e n t  T e a c h i n g ;  a n d  ( 8 )  t h e  
n u m b e r  o f  a c t i v i t i e s  e n g a g e d  i n  w h i l e  a t  c o l l e g e .  E a c h  o f  t h e s e  
f a c t o r s  w a s  c o r r e l a t e d  w i t h  t h e  r a t i n g  r e c e i v e d  f r o m  t h e  s u p e r v i s o r  
d u r i n g  t h e  t e a c h e r ' s  f i r s t  y e a r  i n  t h e  f i e l d .  
t.~' ~di,.~ 
,  '~. '~~·~fj~ , . . .  '  ~ , ,  
\<~P,7"·t'"' 
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II. THE ST UDY SAMPLE 
Fall quarter, 1950, 444 Freshmen and 127 transfer students 
entered Central Washington College of Education. Of this group 118 of 
the Freshmen and forty-nine of the transfer students received degrees 
in Education. Every student that entered in the Fall of 1950 was 
followed through until he either graduated or left Central. This is the 
sample upon which this study is based. Therefore, this study is only 
truly representative of the entering class of Freshmen and transfer 
students of the Fall quarter, 1950. It is possible to generalize from 
the results of this study relative to other entering classes only to the 
extent that it may be assumed that the group used in this study is 
representative of another year's group of entering students at this 
college. 
III. DEFINITION OF TERMS USED 
Freshmen. A group of students, both male and female, who 
enter college, in this case Central, for the first time with no previous 
college credit. 
Transfers. A group of students, both male and female, that 
enter a specified college, in this case Central, and who, at one time 
or another, have attended some other institution of higher learning. 
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T r a n s f e r s  i n  t h i s  s t u d y  c a n  b e  F r e s h m e n ,  S o p h o m o r e s ,  J u n i o r s  o r  
S e n i o r s  d e p e n d i n g  u p o n  h o w  m a n y  q u a r t e r s  o r  s e m e s t e r s  t h e y  a t t e n d e d  
o t h e r  c o l l e g e s .  
H i g h  S c h o o l  G r a d e  P o i n t  A v e r a g e .  T h e  h i g h  s c h o o l  g r a d e  
p o i n t  a v e r a g e  ( h e r e a f t e r  c a l l e d  H S G P A )  i s  t h e  a r i t h m e t i c  a v e r a g e  o f  a l l  
h i g h  s c h o o l  g r a d e s  r e c e i v e d .  A  p e r f e c t  G P A  i s  4 .  0 0 .  T h e  G P A  i s  
b a s e d  u p o n  4 . 0 0  f o r  a n  " A " .  3 . 0 0  f o r  a  " B " ,  2 . 0 0  f o r  a  ' ' C ' ' , .  1 . 0 0  
f o r  a  " D ' ' ,  a n d  O .  0 0  f o r  a n  • ' E "  o r  ' • F " .  A  s t u d e n t  w h o  e n t e r s  
C e n t r a l  w i t h  a  H S G P A  o f  1 .  7  5  o r  a b o v e  i s  c o n s i d e r e d  i n  g o o d  s t a n d i n g .  
S t u d e n t s  e n t e r i n g  C e n t r a l  w i t h  a  H S G P A  o f  l e s s  t h a n  1 .  7 5  a r e  e n r o l l e d  
o n  c o n d i t i o n .  T r a n s f e r s  d o  n o t  h a v e  t h e i r  H S G P A ' s  f o r w a r d e d  t o  t h i s  
c o l l e g e  a n d  t h e s e  g r a d e s  a r e  n e c e s s a r i l y  o m i t t e d  i n  t h i s  s t u d y .  
A m e r i c a n  C o u n c i l  ~Education E x a m i n a t i o n  S c o r e  ( A C E ) .  
T h e  A m e r i c a n  C o u n c i l  o n  E d u c a t i o n  E x a m i n a t i o n  i s  g i v e n  a s  p a r t  o f  
t h e  b a t t e r y  o f  t e s t s  g i v e n  t o  i n c o m i n g  s t u d e n t s  a t  C e n t r a l .  T h e  
r e s u l t s  o f  t h i s  t e s t  h a v e  n o  b e a r i n g  u p o n  w h e t h e r  a  s t u d e n t  m a y  o r  m a y  
n o t  e n t e r  t h e  c o l l e g e ,  b u t  a r e  u s e d  s o l e l y  f o r  c o u n s e l i n g  a n d  g u i d a n c e  
p u r p o s e s .  T h e  A C E  s c o r e  i n  t h i s  s t u d y  i s  a  t o t a l  s c o r e ,  o r  t h e  r a w  
s c o r e  o f  t h e  L i n g u i s t i c  a n d  Q u a n t i t a t i v e  p a r t s  o f  t h e  e x a m i n a t i o n  
c o m b i n e d .  
E d u c a t i o n  C o u r s e s  ( E d . )  T h e  E d u c a t i o n  c o u r s e s  i n  t h i s  
s t u d y  a r e  t h o s e  t h a t  a r e  r e q u i r e d  f o r  a  B a c h e l o r  o f  A r t s  d e g r e e  i n  
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Education with the exception of School Law, which is only a one hour 
course. The others are assigned three credits or more. In 1950 the 
course numbers were different from what they are today. Ed. 100 is 
now Ed. 307; Ed. 105 is now Ed. 312 or 313; Ed. 159 is now Ed. 472; 
Ed. 160 is now Ed. 473; and Ed. 106 is now Ed. 442. The Education 
course numbers will be referred to as they are at present with the 
former numbers appearing in parentheses. Catalog descriptions of 
the Education courses are either quoted or paraphrased from the 
general catalog: 
Ed. 307 (100) Introduction to Teaching. Three hours credit. 
The purpose of this course is toserve as a transition from the 
course Child Development to Directed Teaching. 2 
Ed. 312 or 313 (105) Curriculum and Methods. Five hours 
credit. This course deals with general methods of teaching. 3 
Ed. 472 (159) Elementary Education. Three hours credit. 
This course presents the elementary curriculum and methods 
not covered in Ed. 312, plus other programs related to 
elementary school teaching. 4 
Ed. 473 (160) Secondary Education. Three hours credit. 
This course deals with the history of secondary education, 
different forms of curriculum organization, various patterns of 
school organization, common learnings, special interest 
2The Quarterly of the Central Washington College of Educa-
tion. Ellensburg, Washington: Vol. 49, No. 4 (July 1957) P. 175. 
31bid., p. 1 76. 
4Ibid. , p. 184. 
o f f e r i n g s ,  v o c a t i o n a l  e d u c a t i o n ,  e x t r a  c l a s s  a c t i v i t i e s  a n d  c u r r e n t  
p r o b l e m s  a n d  t r e n d s  i n  s e c o n d a r y  e d u c a t i o n .  5  
E d .  4 4 2  ( 1 0 6 )  D i r e c t e d  T e a c h i n g .  O n e  t o  s i x t e e n  h o u r s  c r e d i t .  
T h e  s t u d e n t  w i l l  b e  r e q u i r e d ,  i n  a d d i t i o n  t o  c l a s s r o o m  t e a c h i n g ,  
t o  p a r t i c i p a t e  w i t h  t h e  c u r r i c u l a r  a n d  e x t r a - c u r r i c u l a r  a c t i v i t i e s  
o f  t h e  s c h o o l s ;  t o  p a r t i c i p a t e  i n  c o m m u n i t y  a c t i v i t i e s  i n  t h e  n a t u r e  
o f  p a r e n t - t e a c h e r  o r g a n i z a t i o n s ,  o u t d o o r  a c t i v i t i e s ,  r e c r e a t i o n a l  
p r o g r a m s ,  s c o u t i n g  a n d  o t h e r  w o r t h w h i l e  a c t i v i t i e s .  T h i s  e x p e r -
i e n c e  g a i n e d  i n  d i r e c t e d  t e a c h i n g  p a r a l l e l s  t h e  p h i l o s o p h y  o f  t h e  
G e r n r a l  C e r t i f i c a t e  a n d  e n d e a v o r s  t o  a t t a i n  a  h i g h  d e g r e e  o f  
c o m p e t e n c y  i n  t e a c h i n g .  6  
T h e  d i r e c t e d  t e a c h i n g  g r a d e  i n  t h i s  s t u d y  w i l l ,  i n  m o s t  c a s e s  
b e  f o r  t h e  s i x t e e n  h o u r  e x p e r i e n c e .  H o w e v e r ,  i n  t h e  c a s e  o f  s o m e  
t r a n s f e r  s t u d e n t s ,  a  l e s s e r  n u m b e r  o f  h o u r s  w e r e  c o n s i d e r e d  w h e r e  t h e  
f u l l  s i x t e e n  h o u r s  w a s  n o t  n e c e s s a r y  t o  o b t a i n  t h e  d e g r e e .  
T h e  G r a d i n g  System~ C e n t r a l .  T h e  f o l l o w i n g  f i v e  p o i n t  
g r a d i n g  s y s t e m  w a s  u s e d  a t  C e n t r a l  w h e n  t h i s  s a m p l e  w e n t  t h r o u g h  t h e  
c o l l e g e :  " A "  m e a n t  d i s t i n c t l y  s u p e r i o r  w o r k .  " B "  m e a n t  p o s i t i v e l y  
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g o o d  w o r k ,  a b o v e  a v e r a g e .  " C "  m e a n t  a v e r a g e  w o r k .  " D "  m e a n t  t h a t  
c r e d i t  w a s  g i v e n ,  b u t  t h e  w o r k  f o r  w h i c h  i t  w a s  g i v e n  w a s  b e l o w  a v e r a g e  •  
. .  E ' '  i n d i c a t e d  a  q u a l i t y  o f  w o r k  n o t  e n t i t l e d  t o  c r e d i t .  
T h e  f i v e  p o i n t  s y s t e m  h a s  b e e n  r e v i s e d  s i n c e  t h e  t i m e  o f  t h i s  
s t u d y  t o  w h e r e  n o w  t h e r e  i s  m o r e  e m p h a s i s  p l a c e d  u p o n  t h e  " C "  g r a d e .  
5 I b i d .  
6 I b i d . ,  p p .  1 8 1 - 1 8 2 .  
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The catalog now describes a "C" as an indication that the student has 
made substantial progress towards meeting the objectives of the course 
and has fulfilled the requirements of the course. It will be the most 
frequently earned grade in a class at the undergraduate level. 7 
In order that grade averages could be more easily computed, 
"quality points" were assigned to each letter grade as follows: Four 
quality points for each hour of "A''. Three quality points for each 
hour of "B". Two quality points for each hour of "C". One quality 
point for each hour of "D' '. And zero quality points for each hour of 
''E''. 
Therefore, the total quality points earned by any student is 
the number of points in any course times the number of hours of credit 
the specified course is assigned. Thus, if a student receives an "A'' 
in Ed. 105 which is a five credit course, he will have earned twenty 
quality points. To get the grade point average for any quarter, then, 
all that is necessary is to divide the sum of the quality points by the 
number of credit hours the student carried in a specified quarter. In 
this study all grades will be referred to in quality points; that is an 
"A" grade will be 4. 00 and so on. 
College Activities. When a student activates his file for 
placement, he fills out a form. One part of the form asks the student 
7Ibid. , p. 54. 
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t o  l i s t  t h e  a c t i v i t i e s  h e  e n g a g e d  i n  w h i l e  a t  c o l l e g e .  T h e s e  a c t i v i t i e s  
i n c l u d e  s o c i a l  f u n c t i o n s  s u c h  a s  d a n c e  c o m m i t t e e s ,  d o r m i t o r y  o f f i c e r s ,  
s t u d e n t  b o d y  o f f i c e s ,  m l i g i o u s  a c t i v i t i e s ,  a t h l e t i c s ,  m u s i c  o r g a n i z a -
t i o n s  a n d  c l u b s  h a v i n g  t o  d o  w i t h  s e r v i c e ,  s u c h  a s  S p u r s ,  o r  a c a d e m i c  
a r e a s  s u c h  a s  S c i e n c e  C l u b .  T h e  n u m b e r  o f  a c t i v i t i e s  e n g a g e d  i n  w h i l e  
a t  C e n t r a l  w a s  o b t a i n e d  b y  e x a m i n i n g  t h e  f i l e s  o f  t h e  s t u d e n t  i n  t h e  
P l a c e m e n t  O f f i c e .  A e t i v i t i e s  a s  a  p r e d i c t o r  o f  l a t e r  t e a c h i n g  s u c c e s s ,  
h a v e  s e v e r a l  l i m i t a t i o n s :  ( 1 )  n o  a c t i v i t y  i s  c o n s i d e r e d  a s  b e i n g  m o r e  
i m p o r t a n t  t h a n  a n y  o t h e r ;  i . e . ,  b e i n g  p r e s i d e n t  o f  t h e  s t u d e n t  b o d y  
m i g h t  w e l l  h a v e  a  h i g h e r  r a t i n g  t h a n  s h o u l d  m e m b e r s h i p  i n  t h e  
G e o g r a p h y  C l u b ;  ( 2 )  s o m e  s t u d e n t s  l i s t  e v e r y t h i n g  t h e y  e v e r  d i d  a t  
c o l l e g e  w h i l e  o t h e r s  l i s t  o n l y  t h e  m a j o r  a c t i v i t i e s  w i t h  s p e c i f i c  d u t i e s  
s u c h  a s  c l u b  o f f i c e s  h e l d ;  ( 3 )  s o m e  s t u d e n t s  f i l l  t h e  b l a n k s  o u t  c a r e -
f u l l y  w h i l e  o t h e r s  r u s h  t h r o u g h  t h e m  w i t h o u t  m u c h  t h o u g h t ;  a n d  ( 4 )  
'  
t h e r e  i s  a l w a y s  t h e  p r o b l e m  o f  t h e  m a r r i e d  s t u d e n t  w h o  m i g h t  b e l o n g  t o  
o r g a n i z a t i o n s  o n  c a m p u s ,  b u t  h a s  t o  w o r k  d u r i n g  t h e  t i m e s  w h e n  
o t h e r s  g o  t o  m e e t i n g s .  
N o t h i n g  c o u l d  b e  d o n e  w h i l e  g a t h e r i n g  t h e  d a t a  t o  e l i m i n a t e  
t h e s e  w e a k n e s s e s .  C o n s e q u e n t l y  t h e  a c t i v i t i e s  l i s t e d  o n  t h e i r  f o r m s  
w e r e  u s e d  a s  t h e  n u m b e r  o f  a c t i v i t i e s  e n g a g e d  i n  a t  c o l l e g e .  
M i d - Y e a r  R a t i n g s .  T h e s e  r a t i n g s  a r e  b a s e d  u p o n  t h e  m i d -
y e a r  r a t i n g s  o f  b e g i n n i n g  t e a c h e r s  b y  t h e  s u p e r v i s o r  w i t h  w h o m  t h e  
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teacher works. The rating scale is based on a five point scale: (1) 
superior, (2) good, (3) average, (4) passable, and (5) unsatisfac-
tory. These ratings by the supervisor are based upon his or her 
judgment as to how well the new teacher compares with other beginning 
teachers past and present. Admittedly this method of evaluation is 
largely subjective, but at the present time it is the method employed. 
As such, it remains the only criterion used for judging a teacher's 
competence during his first year of teaching. 
These rating forms are sent out by the Placement Office at 
Central at about mid-year. The usual response to these forms runs 
between ninety and ninety-five per cent returns for each year. A copy 
of the rating scale is found in the Appendix I. 
As an example, Teacher A, who enters the teaching field is 
judged on a five point scale as to his effectiveness as compared to 
other beginning teachers. His supervisor judges him somewhere 
between superior (1) and unsatisfactory (5). Thus his rating form, if 
he were judged a good beginning teacher, would be checked like this: 
x 
1 2 3 4 5 
Actually this rating scale contains more than five ratings 
because, if Teacher A had been judged to be better than good but not 
superior, he would have been rated half way between points one and 
two on the scale; like this: 







o r  1 .  5  o n  a  q u a n t i t a t i v e  s c a l e .  S o ,  i t  i s  n o w  a p p a r e n t  t h a t  t h e  s c a l e  h a s  
n i n e  p o i n t s :  1 ,  1 .  5 ,  2 ,  2 .  5 ,  3 ,  3 .  5 ,  4 ,  4 .  5 ,  a n d  5  i n s t e a d  o f  t h e  f i v e  
p o i n t s  a c t u a l l y  o n  t h e  s c a l e .  
T h e  p u r p o s e  o f  t h i s  s t u d y  t h e n ,  i s  t o  e n d e a v o r  t o  f i n d  f a c t o r s  
i n  a  s t u d e n t ' s  c o l l e g e  l i f e  t h a t  a r e  s i g n i f i c a n t l y  r e l a t e d  t o  h i s  b e i n g  a  
s u c c e s s f u l  f i r s t  y e a r  t e a c h e r .  T h e  f a c t o r s  c o n s i d e r e d  w e r e  h i g h  
s c h o o l  g r a d e  p o i n t  a v e r a g e ,  A m e r i c a n  C o u n c i l  o n  E d u c a t i o n  E x a m i n a -
t i o n  s c o r e ,  t h e  p r o f e s s i o n a l  c o u r s e  g r a d e s  r e q u i r e d  f o r  a  B a c h e l o r  o f  
A r t s  d e g r e e  a n d  t h e  n u m b e r  o f  a c t i v i t i e s  p a r t i c i p a t e d  i n  w h i l e  a t  
c o l l e g e .  A l l  o f  t h e s e  c r i t e r i a  w e r e  c o r r e l a t e d  w i t h  t h e  m i d - y e a r  r a t i n g  
o f  t h e  b e g i n n i n g  t e a c h e r  a s  r a t e d  b y  h i s  s u p e r v i s o r  f o r  a l l  t h e  F r e s h m e n  
a n d  t r a n s f e r  s t u d e n t s  t h a t  e n t e r e d  C e n t r a l  W a s h i n g t o n  C o l l e g e  o f  
E d u c a t i o n  d u r i n g  t h e  f a l l  q u a r t e r  o f  1 9 5 0 .  T h e  r e s u l t s  o f  t h e s e  
c o r r e l a t i o n s  a r e  f o u n d  i n  C h a p t e r  I l l .  
CHAPTER II 
REVIEW OF RELATED RESEARCH 
In The Education of Henry Adams is found the statement, 'A 
teacher affects eternity; he can never tell where his influence 
stops. ' For many teachers this is earnestly to be hoped; for 
others it is a despairing thought. Good teachers, those who are 
intelligent, skillful, sincere, and understanding, are a prime 
requisite for an enlightened, productive, and congenial society. 
Poor teaching contributes to a vicious circle of ignorance, mis-
understanding and prejudice. 
The identification of qualified and able teaching personnel, 
therefore, is one of the most important of educational concerns. 
To obtain the best possible teachers is an intrinsic interest and 
obligation of education. If really good teachers are obtained -
teachers who are skillful at guiding the learning process, who 
are sympathetic and understanding in their relationships with 
children, who know how to motivate children, who recognize the 
importance of desirable social attitudes and personal behavior, 
who are intelligent, who have a broad background of understanding 
with respect to the subject matter they teach and gem ral cultural 
materials - the desirable outcomes of education are almost certain 
to be attained. On the other hand, although schools may have 
excellent material resources in the form of equipment, buildings 
and textbooks, and although the curriculum may be appropriate, 
if the teachers are inadequate the whole program will be in-
effective and wasted. An educational program is only as good as 
its teachers. It is of primary significance, therefore, that 
the characteristics of successful teachers be as thoroughly under-
stood as possible. 8 
Bnavid G. Ryans. "The Investigation of Teacher Character-
istics," The Educational Record, Vol. 34 (1953), p. 371. 
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M u c h  r e s e a r c h  h a s  b e e n  d o n e  i n  t h e  f i e l d  o f  p r e d i c t i n g  
t e a c h i n g  s u c c e s s .  G e n e r a l l y  s p e a k i n g ,  t h e  r e s u l t s  h a v e  b e e n  m o s t l y  t o  
t h e  e f f e c t  t h a t ,  a s  y e t ,  n o  m e t h o d  h a s  b e e n  d e v i s e d  t h a t  w i l l  p r e d i c t  
t e a c h i n g  s u c c e s s  t o  a n y  s i g n i f i c a n t  d e g r e e .  T h e s e  s t u d i e s  h a v e  u s e d  
m a n y  b a s e s  f o r  t h e i r  c o r r e l a t i o n  s t u d i e s  w i t h  n o  a p p a r e n t  a v a i l .  I n  
f a c t ,  i t  s e e m s  t h a t  s t u d i e s  d e a l i n g  w i t h  t e a c h i n g  s u c c e s s  h a v e  l o s t  
s o m e  o f  t h e i r  f o r m e r  g u s t o .  I n  t h e  e a r l y  1 9 3 0 ' s ,  p r a c t i c a l l y  e v e r y  
e d u c a t i o n a l  p u b l i c a t i o n  p r e s e n t e d  s o m e  r e c e n t  s t u d y  d e a l i n g  w i t h  p r e -
d i c t i o n  o f  t e a c h i n g  s u c c e s s .  I n  l a t e r  y e a r s  t h e  e m p h a s i s  h a s  b e e n  
s o m e w h a t  l e s s e n e d  i n  t h i s  a r e a .  E l i a s s e n  a n d  M a r t i n  r e l a t e  a  
p o s s i b l e  r e a s o n  f o r  t h i s .  
T i m e  a n d  a g a i n  s o m e  i n v e s t i g a t o r  h a s  s p e n t  m o n t h s  o r  y e a r s  
i n  d e v i s i n g  c o r r e l a t i o n  t e c h n i q u e s  t h a t  h e  h o p e d  t o  p r e d i c t  t e a c h e r  
s u c c e s s  i n  a  s i g n i f i c a n t  m a n n e r ,  o n l y  t o  h a v e  t h e  r e s u l t s  p r o v e  
i n a d e q u a t e .  M o r e  r e s e a r c h  i n  t h i s  a r e a  i s  d e s i r e d ,  b u t  m a n y  
p e r s o n s  a r e  a g r e e d  t h a t  i t  i s  d i s c o u r a g i n g  t o  a t t e m p t  t o  p r e d i c t  
t e a c h e r  s u c c e s s  u n l e s s  t h e  c r i t e r i a  f o r  s u c c e s s  i s  a g r e e d  u p o n .  9  
D e s p i t e  t h i s ,  s u p e r i n t e n d e n t s  a r e  s t i l l  u s i n g  s o m e  o f  t h e s e  
c r i t e r i a  f o r  d e t e r m i n i n g  w h o  w i l l  b e  h i r e d .  T h e y  c o n t i n u e  t o  s e e k  
c a n d i d a t e s  w h o  m e a s u r e  u p  t o  t h e  c r i t e r i a  t h a t  t h e y  t h i n k  a r e  i m p o r t a n t  
w h e t h e r  o r  n o t  t h e s e  q u a l i t i e s  a r e  v a l i d  a s  f a r  a s  s u c c e s s f u l  t e a c h i n g  
9 R .  H .  E l i a s s e n  a n d  R o b e r t  M a r t i n ,  " P r e t r a i n i n g  S e l e c t i o n  
o f  T e a c h e r s  D u r i n g  1 9 4 0 - 4 3 . "  J o u r n a l  o f  E d u c a t i o n a l  R e s e a r c h ,  
V o l .  3 8  ( 1 9 4 5 )  p .  6 6 6 .  
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is concerned. It remains, then, for local studies to endeavor to find 
areas that will predict teaching success. 
The authors also list some of the factors that were used to 
make these studies and the number of times each factor was used 
during the periods 1937-39 and 1940-43. 10 
As Table II points out, the various factors used in studies 
dealing with predicting teaching success changed very little during 
this span of six years. However, it must be added that researchers 
are continually looking for new factors that might help in the predictions. 
Barr, 11 in a more recent study, agrees in his conclusions, 
with the earlier studies of Durflinger, 12 Ryans, 13, 14 and Eliassen 
l01bid., p. 667. 
llA. S. Barr, "The Measurement of Teacher Characteristics 
and Prediction of Teaching Efficiency'', Review of Educational 
Research, Vol. 22 (1952), pp. 169-174. 
l2Glenn W. Durflinger, "A Study of Recent Findings on the 
Prediction of Teaching Success'', Educational Administration and 
Supervision, Vol. 34 (1948), pp. 321-336. -
13"The National Teacher Examinations: Their Use in the 
Selection of Teachers", Redirecting Education, University of 
Pennsylvania Bulletin, Vol. 43 (1948), pp. 271-281, as cited by 
Simeon Domas and David V. Tiedeman, "Teacher Competence: An 
Annotated Bibliography, Journal of Experimental Education, Vol. 19 
(1950), pp. 101-218, Article No. 771. 
14David G. Ryans, "The Criteria of Teaching Effectiveness", 
Journal of Educational Research, Vol. 42 (1948-49), pp. 690-699. 
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and Martinl5 when he concludes in his summary of three years of in-
vestigations the following unsolyed problems: 
1. No one appears to have developed a satisfactory working 
plan or system that can be used by personnel officers who must 
make judgments about teacher effectiveness. 
2. Little has been done in evaluating the nonclassroom 
responsibilities of the teacher - his activities as a member of 
a school community, and his activities as a member of the 
profession. 
3. Very little has been done in differential measurement 
and prediction. Concern seems to have been chiefly with the 
general merit of teachers. Administrators often need teachers 
with special abilities. 
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4. Teaching effectiveness generally has been treated some-
thing apart from the situations giving rise to it. More needs to be 
known about the situational determiners of effective teaching. 
5. Much of the research on teacher effectiveness seems to 
proceed as if the qualities in question resided entirely in the 
teacher. This may or may not be true. 'Teacher effectiveness' 
may be essentially a relationship between teachers, pupils, and 
the other persons concerned with the educational undertaking, all 
affected by limiting and facilitating aspects of the immediate 
situation. 
Steven Corey is more vociferous in his analysis of the problem 
of predicting teaching success. He states: 
Actually, we know next to nothing about what factors in the 
teacher's equipment make for rapid and permanent pupil learning. 
The outlook is discouraging in the extreme. • • • It is conceiv-
able that we are doing almost nothing in our teacher training which 
will actually contribute to efficient instruction. At least we have 
15Eliassen and Martin, loc. cit. 
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l i t t l e ,  i f  a n y ,  v a l i d ,  o b j e c t i v e  e v i d e n c e  a s  t o  t h e  v a l u e  o f  o u r  
p r a c t i c e s .  I t  s h o u l d  b e  a t  p r e s e n t  i m p o s s i b l e  f o r  a n y  c o n s c i e n t i o u s  
i n d i v i d u a l  t o  a d v i s e  s t u d e n t s  w h e t h e r  o r  n o t  t h e y  s h o u l d  c o n t i n u e  
t r a i n i n g  f o r  t e a c h i n g .  D e s p i t e  o u r  p r e d j u d i c e s  a n d  d e e p l y  r o o t e d  
c o n v i c t i o n s ,  t h e  c r i t i c a l  t h i n k e r  w i l l  r e a l i z e  t h a t ,  b e y o n d  s o m e  
o b v i o u s  p h y s i c a l  h a n d i c a p s  s u c h  a s  b l i n d n e s s ,  d e a f n e s s ,  o r  a n  
e x t r e m e  s p e e c h  d e f e c t ,  w e  h a v e  n o  s o u n d  e v i d e n c e  t o  j u s t i f y  o u r  
r e c o m m e n d a t i o n s .  1 6  
H u n d r e d s  o f  s t u d i e s  h a v e  b e e n  u n d e r t a k e n  s i n c e  C o r e y  i s s u e d  
h i s  s t a t e m e n t .  S o m e  p r o g r e s s  h a s  b e e n  m a d e ,  b u t  s t i l l  n o  f a c t o r  o r  
f a c t o r s  h a s  c o n s i s t e n t l y  p r e d i c t e d  t e a c h i n g  s u c c e s s  t o  a  s i g n i f i c a n t  
d e g r e e .  T o  i l l u s t r a t e  t h e  l a c k  o f  c o n s i s t e n c y  i n  t h e  s t u d i e s ,  a  b r i e f  
s u m m a r y  i s  p r e s e n t e d  o f  s e v e r a l  s t u d i e s  m a d e  i n  p r e d i c t i n g  t e a c h i n g  
s u c c e s s .  
B r o o m l  7  f o u n d  i n  a  s t u d y  o f  2 4 3  g r a d u a t e s  b e t w e e n  1 9 2 5  a n d  
1 9 5 0  t h a t  t e a c h i n g  s u c c e s s  c o r r e l a t e d  w i t h  p r a c t i c e  t e a c h i n g  •  2 9  a n d  
w i t h  t h e  g r a d e s  i n  e d u c a t i o n  •  1 9 .  T h e  s t u d y  c o n c l u d e d  t h a t  t h e  r e s u l t s  
w e r e  n e g a t i v e  a s  f a r  a s  f i n d i n g  a  c r i t e r i o n  t o  p r e d i c t  t e a c h e r  s u c c e s s .  
1 6 s t e v e n  M .  C o r e y ,  " T h e  P r e s e n t  S t a t e  o f  I g n o r a n c e  A b o u t  
F a c t o r s  E f f e c t i n g  T e a c h e r  S u c c e s s " ,  E d u c a t i o n a l  A d m i n i s t r a t i o n  a n d  
S u p e r v i s i o n ,  V o l .  1 8  ( 1 9 3 2 ) ,  p p .  4 8 1 - 4 9 0 .  - -
1 7 M .  E .  B r o o m ,  " A  N o t e  o n  P r e d i c t i n g  T e a c h i n g  S u c c e s s " ,  
E d u c a t i o n a l  A d m i n i s t r a t i o n  a n d  S u p e r v i s i o n ,  V o l .  1 8  ( 1 9 3 2 ) ,  p p .  6 4 - 6 7 .  
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Ullman18 found a correlation of • 36 between teaching success 
and practice teaching and an r of • 30 with professional marks when he 
studied 116 first year teachers. 
However, in England, Tudhope19 found an r of • 81 when final 
college teaching marks were correlated with successful teaching. This 
high correlation can likely be explained by the fact that all 96 teachers 
in his study were rated by royal inspectors, who, it may be assumed, 
are looking for the same thing and are trained for the job~ Correct 
prognostications of success were obtained in two-thirds of the cases. 
Another study resulting in high correlations was done by 
Gould20 at the University of Pittsburg. He found, in a study of 113 
first year teachers, an r of • 66 for success in teaching correlated with 
directed teaching. When he correlated 98 first year teacher ratings 
with their ACE scores, he got an r of • 53. Before students can enter 
18Roy R. Ullman, "The Predicting Teaching Success", 
Educational Administration and Supervision, Vol. 16 (1930), 
pp. 598-608. 
19,.A Study of the Training College Final Teaching Mark As 
a Criterion of Future Success In the Teaching Profession. Part I". 
British Journal of Educational Psychology, Vol. 12 (1942), pp. 167-
171. as cited byDomas and Tiedeman, Op. Cit., Article No. 
20George Gould, "The Predictive Value of Certain Selective 
Measures'', Educational Administration and Supervision, Vol. 33 
(1947). pp. 208-212. -
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t h e  t e a c h e r s  c o l l e g e  a t  t h e  U n i v e r s i t y  t h e y  m u s t  h a v e  a  G P A  o f  1 .  0 0  
( C }  f o r  t h e  f i r s t  t w o  y e a r s  a t  t h e  U n i v e r s i t y ;  m u s t  s c o r e  a t  l e a s t  t h r e e  
o n  a  f i v e  p o i n t  s c a l e  w h e n  i n t e r v i e w e d  b y  t h r e e  f a c u l t y  m e m b e r s ;  t a k e  
a  p s y c h o l o g i c a l  e x a m i n a t i o n ,  a  t e s t  o f  c o n t e m p o r a r y  a f f a i r s ,  a  t e s t  i n  
w r i t t e n  E n g l i s h  a n d  t h r e e  p e r s o n a l i t y  i n v e n t o r i e s .  N a t u r a l l y  t h e  
s e l e c t i v i t y  o f  t h e  c o l l e g e  o f  e d u c a t i o n  w i l l  w e e d  o u t  a  n u m b e r  o f  p o o r  
r i s k s .  
P e r h a p s  R u l o n  h a s  t h e  r i g h t  i d e a  i n  h i s  a r t i c l e  " F u z z " ,  w h e n  
h e  s a y s :  
M a n y  e d u c a t o r s  c a n n o t  a c c e p t  t h e  p r o p o s i t i o n  t h a t  a  c l e a r  
c o n c e p t  o f  t h e  ' g o o d '  t e a c h e r  i s  e s s e n t i a l  t o  a n y  e v a l u a t i v e  
a c t i v i t y ,  u n l e s s  s u c h  d e f i n i t i o n  w e r e  c o n s t a n t l y  k e p t  f r o m  
b e c o m i n g  r i g i d  o r  t e s t - r e s t r i c t e d  a n d  u n l e s s  c e r t a i n  l a t i t u d e  i n  
a p p l i c a t i o n  w e r e  s a f e g u a r d e d .  .  •  •  T h e  f a c t  o f  t h e  m a t t e r  i s  t h a t  
o u r  i n a b i l i t y  t o  t e l l  a h e a d  o f  t i m e  w h o  i s  g o i n g  t o  b e  a  g o o d  
t e a c h e r  ( a n d  w h o  i s  n o t )  i s  a g g r a v a t e d  b y  a n y  u n w i l l i n g n e s s  o n  
o u r  p a r t  t o  c l a r i f y  t h e  d e f i n i t i o n  o f  w h a t  i s  a n d  w h a t  i s  n o t  a  g o o d  
t e a c h e r  • • •  :  O f  c o u r s e  o b j e c t i v e s  m u s t  b e  s u b j e c t  t o  r e v i s i o n ,  
a n d  t h e r e f o r e  m u s t  n o t  b e c o m e  e t e r n a l l y  f i x e d .  B u t  t h e y  c e r t a i n l y  
m u s t  b e c o m e  f i x e d  l o n g  e n o u g h  f o r  u s  t o  a i m  a t  t h e m  w h i l e  w e  a r e  
u s i n g  t h e m  a s  o b j e c t i v e s .  O r  i f  t h e y  a r e  n o t  t o  b e c o m e  f i x e d ,  
t h e n  w e  m u s t  l e a r n  t o  s h o o t  a t  a  m o v i n g  t a r g e t .  2 1  
O n e  m u s t  n o t  b e  t o o  q u i c k  t o  s a y  t h a t  a l l  t h e s e  s t u d i e s  a r e  a  
w a s t e  o f  t i m e .  T h a t  i s  n o t  s o .  E a c h  s t u d y  a d d s  s o m e t h i n g  t o  t h e  
u n d e r s t a n d i n g  o f  t e a c h i n g .  S o m e  o f  t h e  s t u d i e s  m e n t i o n e d  h a v e  f o u n d  
2 1 " F u z z ' ' .  H a r v a r d  E d u c a t i o n a l  R e v i e w ,  V o l .  1 3  ( 1 9 4 3 ) ,  
p p .  9 5 - 9 7 ,  a s  c i t e d  b y  D o m a s  a n d  T i e d e m a n ,  O p .  C i t . ,  A r t i c l e  N o .  
7 6 5 .  
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significant results. These results must be studied further to see if 
they will give significant results again and again. Also it must be 
determined whether these results can be obtained under different 
conditions as well as in different parts of the country. It is still 
necessary, whether the results are positive or not, for administrators 
and instructors at the local level to keep abreast of the new studies 
and the results of these studies. In this way they will be able to look 
at the teacher education program at their level to determine whether or 
not emphasis is being placed in the right area. In other words, the 
teacher education program, like any other program, should be 
constantly evaluated. Educators should not throw up their hands and 
give up. Some way or another a method may be found that will 
effectively predict successful teaching. We owe it to the coming 
generations to keep looking for means of predicting teaching success. 
Ryans summarizes this point of view in this manner: 
At the present time, the question, 'What is an effective 
teacher like?, or 'What are the distinguishing characteristics of 
the really competent teacher?' has not been answered. But 
researches, such as the Teacher Characteristics Study and others, 
are assisting in the isolation and description of patterns of 
teacher behavior - a necessary first step before an answer can be 
obtained. In the meantime teacher education is provided with 
some basically important information useful in the development of 
courses and curricula, and educators, concerned with in-service 
problems are being provided with insights that should contribute 
to their understanding of teacher behavior. 22 
22Ryans, "The Investigation of Teacher Characteristics", 
p. 394. 
C H A P T E R  I I I  
R E S U L T S  A N D  I M P L I C A T I O N S  
I n  t h i s  i n v e s t i g a t i o n  o f  t h e  p o s s i b l e  r e l a t i o n s h i p  o f  v a r i o u s  
f a c t o r s  a n d  f i r s t  y e a r  t e a c h i n g  s u c c e s s ,  a l l  t h e  F r e s h m e n  a n d  t r a n s f e r  
s t u d e n t s  t h a t  e n t e r e d  C e n t r a l  i n  t h e  f a l l  o f  1 9 5 0  w e r e  i n c l u d e d .  T o  
e s t a b l i s h  a  f r a m e  o f  r e f e r e n c e ,  t h e  s t e p s  t a k e n  f o r  s e c u r i n g  p r e d i c t o r  
a n d  c r i t e r i o n  v a r i a b l e s  a r e  b r i e f l y  r e v i e w e d .  T h e  l i s t  o f  s t u d e n t s  
w a s  o b t a i n e d  f r o m  t h e  r e c o r d s  o f  t e s t  s c o r e s  i n  t h e  O f f i c e  o f  t h e  D e a n  
o f  S t u d e n t s .  T h e  s c o r e s  o n  t h e  A C E  e x a m i n a t i o n s  w e r e  a l s o  o b t a i n e d  
f r o m  t h i s  o f f i c e .  T h e  s c o r e s  u s e d  w e r e  t h e  t o t a l  r a w  s c o r e s  o f  t h e  
l i n g u i s t i c  a n d  q u a n t i t a t i v e  p a r t s  o f  t h e  e x a m i n a t i o n  c o m b i n e d .  
T h e  h i g h  s c h o o l  g r a d e  p o i n t  a v e r a g e s  a n d  t h e  c o l l e g e  g r a d e s  
r e c e i v e d  i n  t h e  e d u c a t i o n  c o u r s e s  w e r e  s e c u r e d  b y  g e t t i n g  t h e  o f f i c i a l  
t r a n s c r i p t  o f  e v e r y  s t u d e n t  f r o m  t h e  O f f i c e  o f  t h e  R e g i s t r a r .  T h e  
H S G P A  i s  e n t e r e d  o n  t h e  F r e s h m a n  t r a n s c r i p t s ,  b u t  n o t  o n  t h o s e  o f  
t r a n s f e r  s t u d e n t s .  
T h e  a c t i v i t i e s  e n g a g e d  i n  w h i l e  a t  c o l l e g e  w a s  p r o c u r e d  f r o m  
t h e  s t u d e n t s '  p l a c e m e n t  f i l e s  l o c a t e d  i n  t h e  O f f i c e  o f  t h e  D i r e c t o r  o f  
P l a c e m e n t .  A l s o  i n  t h e  O f f i c e  o f  P l a c e m e n t  w e r e  s e c u r e d  t h e  m i d -
y e a r  r a t i n g s  o f  t h e  s t u d e n t s  d u r i n g  t h e i r  f i r s t  y e a r  o f  t e a c h i n g .  T h e s e  
r a t i n g s  w e r e  b a s e d  o n  a  s c a l e  o f  f r o m  s u p e r i o r  ( 1 )  t o  u n s a t i s f a c t o r y  
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(5). To facilitate a correlation procedure, these rating numbers were 
reversed. This enabled all factors considered in this study to have 
the same base numerically. In other words, the number equivalents 
for the ratings became like this: 
Superior Good Average Passable Unsatisfactory 
5 4 3 2 1 
rather than: 
Superior Good Average Pas sable Unsatisfactory 
1 2 3 4 5 
After all the data were tabulated, the Pearson Product-
Moment Correlation Coefficient was computed to ascertain the 
relationship, if any, that exists between the various factors and 
successful first year teaching. Table III shows the results of these 
correlations for Freshmen, and Table IV shows the results for trans-






An example of the computation of r is found in Appendix II. 
TABLE III 
COEFFICIENTS OF CORRELATION BETWEEN FACTORS STUDIED 
FOR THE FRESHMAN GROUP AND SUCCESSFUL FIRST YEAR 
TEACHING AS DETERMINED BY SUPERVISORS' RATING 
Factor Number 
HSGPA 89 
ACE Total Score 95 
Education 307 (100) 92 
Education 312-313 (105) 92 
Education 472 (159) 87 
Education 473 (160) 88 
Education 442 (106) 94 
Number of Activities 95 
* Significant at 5 % leve 1 of confidence 
** Significant at 1 % level of confidence 
r 
+ ,097 
- • 005 
+ . 251 * 
+ . 205 * 
+ .149 
+ .017 
+ . 125 
+ .058 
r Corrected for 
Coarse Grouping 
• 290 ** 







COEFFICIENTS OF CORRELATION BETWEEN TRANSFER STUDENT 
FACTORS AND SUCCESSFUL FIRST YEAR TEACHING AS 
DETERMINED BY SUPERVISORS' RATING 
Factor Number r Corrected for r Coarse Grouping 
ACE Total Score 38 . 281 
Education 307 (100) 12 . 200 . 225 
Education 312-313 (105) 36 
. 456 ** . 514 ** 
Education 472 (159) 36 . 354 * • 398 * 
Education 473 (160) 31 . 222 . 266 
Education 442 (106) 37 . 354 * . 387 * 
Number of Activities 38 . 237 
* Significant at 5% level of confidence 
** Significant at 1 % level of confidence 
~ 
i:Jl 
2 6  
H i g h  S c h o o l  G r a d e  P o i n t  A v e r a g e .  T h e  c o r r e l a t i o n  b e t w e e n  
H S G P A  a n d  s u p e r v i s o r s '  r a t i n g s  w a s  f o u n d  t o  b e +  •  0 9 7 .  T h i s  i s  n o t  
s t a t i s t i c a l l y  s i g n i f i c a n t .  T h i s  i s  i n  k e e p i n g  w i t h  m o s t  o t h e r  s t u d i e s  
u s i n g  t h e  H S G P A  a s  a  p r e d i c t o r .  A n d e r s o n 2 3  f o u n d ,  i n  a  s t u d y  o f  5 9 0  
g r a d u a t e s  o f  N o r t h e r n  S t a t e  T e a c h e r s  C o l l e g e  i n  M i c h i g a n ,  a n  r  o f  
+  .  1 2 ,  . a n d  C o r e y 2 4  f o u n d  a n  r  o f +  •  2 7  i n  h i s  s t u d y  c o n c e r n i n g  h i g h  
s c h o o l  t e a c h i n g  s u c c e s s .  M a n y  o t h e r  s t u d i e s  c o u l d  b e  c i t e d  t h a t  s h o w  
t h e  s a m e  r e s u l t s ;  n a m e l y  t h a t  t . h e  H S G P A  d o e s  n o t  p r e d i c t  t e a c h i n g  
s u c c e s s  t o  a n y  s i g n i f i c a n t  d e g r e e .  H o w e v e r ,  i t  c a n  b e  s t a t e d  t h a t ,  
g e n e r a l l y ,  H S G P A ' s  w i l l  p r e d i c t  s u c c e s s  i n  c o l l e g e  t o  a  g r e a t e r  
d e g r e e  t h a n  t h e y  w i l l  p r e d i c t  s u c c e s s f u l  t e a c h i n g .  C o r r e c t i n g  f o r  
c o u r s e  g r o u p i n g  s u g g e s t s  t h a t  m o r e  d i v e r s i f i e d  r a t i n g  c a t e g o r i e s  a r e  
o f  s o m e  v a l u e  i n  a i d i n g  p r e d i c t i o n .  
T h e r e  a r e  s e v e r a l  r e a s o n s  f o r  t h i s  l a c k  o f  p r e d i c t i v e  c a p a c i t y  
o f  h i g h  s c h o o l  g r a d e s .  O n e  r e a s o n  p r e s e n t e d  c o n c e r n s  d i f f e r e n t  s i z e d  
h i g h  s c h o o l s .  A  p u p i l  a t t e n d i n g  a  s m a l l  h i g h  s c h o o l  i s  m o r e  a p t  t o  
e a r n  b e t t e r  g r a d e s  f o r  d o i n g  t h e  s a m e  w o r k  t h a n  w i l l  a  p u p i l  i n  a  
2 3 H .  J .  A n d e r s o n ,  " C o r r e l a t i o n  B e t w e e n  A c a d e m i c  
A c h i e v e m e n t  a n d  T e a c h i n g  S u c c e s s " ,  T h e  E l e m e n t a r y  S c h o o l  J o u r n a l ,  
V o l .  3 2  ( 1 9 3 1 ) ,  p p .  2 2 - 2 9 .  -
2 4 s t e v e n  C o r e y ,  " W h a t  A r e  t h e  F a c t o r s  I n v o l v e d  i n  t h e  
S u c c e s s  o f  H i g h  S c h o o l  T e a c h e r s ? ' ' ,  N o r t h  C e n t r a l  A s s o c i a t i o n  
Q u a r t e r l y ,  V o l .  1 0  ( 1 9 3 5 )  p p .  2 2 4 - 2 3 1 ,  A s  c i t e d  b y  D o m a s  a n d  
T i e d e m a n .  
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large high school; the competition being keener in the large school. 
Also the personality factor would have more bearing in the small 
classes in the small high school. Another reason for this low 
predictive capacity could be related to the class curve, which is 
usually used as the "yardstick'' for grading. A student who is 
superior in one school might only be average in another. Therefore, 
depending on the caliber and size of the group, a student's work could 
be worth an "A" in one situation whereas it would only be' "C" work in 
another. A third reason frequently mentioned is that of standards of 
grading. Teachers, like pupils, have individual differences; "A" 
work for one teacher may be only '' C'' work for another. This factor 
seems to operate in many school situations. 
Another reason given has to do with purposes of the students. 
Many students are characterized by their apparent lack of specific 
purpose or indecisiveness. This might be shown by their loafing 
through high school, deciding to work for a while or entering the 
service rather than beginning college. Somewhere in the intervening 
period they may realize their purposes or goals and proceed to work 
at attaining these goals through a college education. This may 
explain why student number 275 (see Appendix III) could graduate from 
high school with a GPA of 1. 36, go to college, get an ''A" in directed 
2 8  
t e a c h i n g ,  b e  n a m e d  t h e  o u t s t a n d i n g  R .  O .  T .  C .  c a d e t ,  m a k e  f l y i n g  
s t a t u s  i n  t h e  A i r  F o r c e ,  a n d  r a t e  a  " g o o d "  a s  f a r  a s  t e a c h i n g  i s  
c o n c e r n e d .  
W e  c a n  s e e ,  t h e n ,  t h a t  t h e r e  a r e  s e v e r a l  f a c t o r s  o p e r a t i n g  
w h e r e  h i g h  s c h o o l  g r a d e s  a r e  c o n c e r n e d .  I t  i s  n o  w o n d e r  t h a t  t h e y  d o  
n o t  p r e d i c t  f u t u r e  a t t a i n m e n t  i n  s o m e  a r e a s  v e r y  w e l l ,  i f  a t  a l l .  T h e s e  
f i n d i n g s  g i v e  i m p e t u s  t o  t h e  m o v e  f o r  r e o r g a n i z a t i o n  o f  m a n y  o f  o u r  
h i g h  s c h o o l  d i s t r i c t s .  T h r o u g h  r e o r g a n i z a t i o n  c o m e s  t h e  c h a n c e  f o r  a  
b e t t e r  p r o g r a m  o f  g u i d a n c e  t o  b e  i n s t i g a t e d  a s  w e l l .  
A m e r i c a n  C o u n c i l  o n  E d u c a t i o n  E x a m i n a t i o n  S c o r e .  W h e n  t h e  
A C E  t e s t  s c o r e s  w e r e  c o r r e l a t e d  w i t h  t h e  s u p e r v i s o r s '  r a t i n g s ,  a n  r  
o f  - •  0 0 5  w a s  s e c u r e d  f o r  F r e s h m e n .  F o r  t r a n s f e r  s t u d e n t s  t h e  
c o r r e l a t i o n  w a s  +  •  2 8 1 .  T h e  A C E  s c o r e  h a s  b e e n ,  t h r o u g h  t h e  y e a r s ,  
a n  i n c o n s i s t a n t  p r e d i c t o r .  G e n e r a l l y  t h e  r e s u l t s  o b t a i n e d  a r e  s o m e -
w h a t  s i m i l a r  t o  t h o s e  f o u n d  h e r e .  B u t ,  t h e r e  a r e  a l s o  s t u d i e s  t h a t  
h a v e  r e s u l t s  s i m i l a r  t o  t h o s e  o f  G o u l d ' s ,  s t a t e d  p r e v i o u s l y ,  w h e r e  t h e  
c o r r e l a t i o n  r e a c h e s  a n  r  o f +  •  5 3 .  S t u d i e s  w i t h  c o r r e l a t i o n s  r e a c h i n g  
t h i s  m a g n i t u d e  a r e  r a t h e r  r a r e .  N e v e r t h e l e s s ,  t h e  A C E  c o r r e l a t i o n s  
t e n d  t o  v a r y  a  g o o d  d e a l .  C o r r e l a t i o n s  u s i n g  o t h e r  m e n t a l  t e s t s  s h o w  
s o m e w h a t  t h e  s a m e  p h e n o m e n o n .  
L i b r a e y  
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Boyer and Koken25 in their prediction of college success used 
tre Detroit Intelligence Test, The Hennon-Nelson Test of Mental 
Ability, and the Ohio State University Psychological Examination to 
correlate success in directed teaching. They obtained r's of+ • 28, 
+ . 23 and + • 12 respectively. Durflinger states: 
It appears that some measure of intelligence should be in-
cluded in the group of variables whose purpose is the prognosis 
of teaching success. It is not clear, however, that any 
intelligence test is more satisfactory than the difficulty of the 
regular college curriculum in screening out the intellectually 
incompetent. If the criterion of success is field success, then 
an intelligence test should definitely be used. 26 
The ACE examination is not an intelligence test in its truest 
form, but more of an academic aptitude test. 
This test provides for the following two-part scores: The 
L Score (linguistic) measures ability to succeed in verbal areas 
such as English, social studies, and foreign languages. The Q 
score (quantitative) measures ability to succeed in nonverbal 
areas such as mathematics, science, and technical curricula. 
'Part scores are provided to improve educational and vocational 
counseling. •27 
25L. E. Boyer and J. E. Koken, ''Admissions Tests As 
Criteria for Success in College", Journal of Educational Research, 
Dec. 1956, pp. 313-315. 
26Durflinger, op. cit., p. 329. 
27Emory Stoops and Gunnar Wahlquist, Principles and 
Practices in Guidance, (New York: McGraw-Hill Book Company, Inc., 
1948) p. 32-:-
O h l s e n  a d d s  m o r e  i n f o r m a t i o n :  
T h e  L  s c o r e  s e e m s  t o  b e  m o r e  p r o m i s i n g  o f  t h e  t w o  p a r t -
s c o r e s  i n  p r e d i c t i n g  a c a d e m i c  s u c c e s s .  W h e n  a  p u p i l  e a r n s  a  
3 0  
Q  s c o r e  c o n s i d e r a b l y  h i g h e r  t h a n  h i s  L  s c o r e ,  i t  m a y  b e  w o r t h -
w h i l e  f o r  m e m b e r s  o f  t h e  s t a f f  t o  s t u d y  h i s  r e a d i n g  p r o f i c i e n c y " :  
s o m e t i m e s  r e m e d i a l  i n s t r u c t i o n  i n  r e a d i n g  a n d  w o r d  a n a l y s i s  w i l l  
i m p r o v e  h i s  L  s c o r e .  
M u c h  r e s e a r c h  h a s  b e e n  d o n e  o n  t h i s  t e s t . . .  •  M o s t  
r e l i a b i l i t y  c o e f f i c i e n t s  r e p o r t e d  o n  t h e  v a r i o u s  f o r m s  a r e  a t  o r  
v e r y  n e a r  •  9 0 .  U s u a l l y  t h e  r e s u l t s  s h o w  a  c o r r e l a t i o n  o f  
a p p r o x i m a t e l y  •  5 0  w i t h  s c h o o l  g r a d e s .  2 8  
I f  w h a t  S t o o p s  a n d  W a h l q u i s t  h a v e  s a i d  i s  t r u e ,  t h a t  t h e  A C E  
i s  a  t e s t  o f  m e n t a l  a b i l i t i e s ;  · w h y  i s  i t  t h a t  s t u d e n t  n u m b e r  o n e  a n d  
s t u d e n t  n u m b e r  f i f t e e n  i n  A p p e n d i x  I l l  d o  w o r k  s o  s i m i l a r  w h e n  t h e  A C E  
o n  n u m b e r  o n e  i s  1  7  a n d  o n  n u m b e r  f i f t e e n  i s  9 2  w h e n  t h e y  b o t h  c h o s e  
t h e  s a m e  a r e a  o f  p r e p a r a t i o n .  T o  t h e  e x t e n t  t h a t  t h e s e  a r e  r e l i a b l e  
e s t i m a t e s ,  w e  m u s t  c o n c l u d e  t h a t  t h e r e  i s  m u c h  b e y o n d  m e n t a l  
a b i l i t i e s ,  a s  m e a s u r e d  b y  t h e  A C E  e x a m i n a t i o n ,  t h a t  g o e s  i n t o  t h e  
m a k e u p  o f  a  s u c c e s s f u l  t e a c h e r .  
H e r b e r t  S o r e n s o n  i n  " W h y  T e a c h i n g  S u c c e s s  D o e s  N o t  
C o r r e l a t e  H i g h l y  w i t h  M e a s u r e d  I n t e l l i g e n c e ' ' ,  e x p r e s s e s  a n  e x p l a n a -
t i o n  f o r  t h e  l o w  c o r r e l a t i o n s  s e c u r e d  i n  s t u d i e s  s i m i l a r  t o  t h i s  o n e .  
A s s u m i n g  t h a t  w e  c a n  s p e a k  w i t h  v a l i d i t y  c o n c e r n i n g  a d u l t  
I Q ' s ,  o n e  w o u l d  b e  s u r p r i s e d  i f  f i v e  p e r  c e n t  o f  t h o s e  t e a c h e r s  
h a v e  I Q ' s  b e l o w  1 1 0 .  I f  t h i s  b e  t r u e  a n d  i t  i s  e n t i r e l y  s o u n d  
2 8 M e r l e  O h l s e n ,  G u i d a n c e :  A n  I n t r o d u c t i o n  ( N e w  Y o r k :  
H a r c o u r t ,  B r a c e  a n d  C o m p a n y .  1 9 5 5 } , " P .  1 4 1 .  
in view of the selective nature of higher education, intelligence 
is hardly a limiting factor as all these teachers are well 
equipped in that regard... • It is a well known psychological 
fact that a restricted range or homogeneity cuts down the 
correlation of factors which exist in definite relationship when 
the complete ranges of those abilities are involved in 
correlation. 29 
T~is may be true, but if it is, it becomes more obvious that 
the ACE examination does not indicate intelligence as shown by the 
range of this study. Students with percentile scores of from 3 to 96 
received teaching degrees. At least it does not appear to determine 
ability to succeed in the teacher education program. It would be 
desirable to administer individual intelligence tests to those entering 
teacher education who have very low ACE scores or at least a group 
intelligence or academic aptitude with the ACE test as a reliability 
check. 
Another possible drawback to the ACE examination is that. 
31 
especially at Central because the examination does not affect entrance, 
some of the people taking the examination may not work to capacity. 
How to obtain better motivation for a true performance leve 1 by the 
student seems worthy of consideration. 
29Herbert Sorenson, "Why Teaching Success Does Not 
Correlate Highly with Measured Intelligence'', Educational Adminis-




3 2  
T h e  E d u c a t i o n a l  T e s t i n g  S e r v i c e  h a s  d e v e l o p e d  a  n e w  t e s t  i n  
t h i s  a r e a  c a l l e d  t h e  C o o p e r a t i v e  S c h o o l  a n d  C o l l e g e  A b i l i t y  T e s t s  
( S C A T ) .  T h e  t e s t  h a s  b e e n  d e s i g n e d  t o  h e l p  t e a c h e r s ,  c o u n s e l o r s  a n d  
a d m i n i s t r a t o r s  t o  e s t i m a t e  t h e  c a p a c i t y  o f  t h e  t e s t e e  t o  d o  t h e  a c a d e m i c  
w o r k  r e q u i r e d  a t  t h e  n e x t  l e v e l  o f  s c h o o l i n g .  T h e  t e s t s  a r e  m e a s u r e s  
o f  d e v e l o p e d  a b i l i t y .  T h e  t i m e  e l e m e n t ,  t w o  h o u r s ,  m a y  b e  a  h a n d i -
c a p ,  b u t  i t  a p p e a r s  t h a t  t h e  t e s t  d e s e r v e s  c o n s i d e r a t i o n .  
I n t r o d u c t i o n  1 : _ 9  E d u c a t i o n  ( E d .  3 0 7 ) .  T h e  F r e s h m e n 3 0  
c o r r e l a t i o n  b e t w e e n  E d .  3 0 7  a n d  t h e  s u p e r v i s o r ' s  r a t i n g  w a s  o n e  o f  
t h e  t w o  ( a l o n g  w i t h  E d .  3 1 2  o r  3 1 3 )  t h a t  r e a c h e d  a n  r  t h a t  i s  s i g n i f i -
c a n t  a t  t h e  f i v e  p e r  c e n t  l e v e l  o f  c o n f i d e n c e .  T h e  r  o b t a i n e d  w a s  
+  .  2 5 1 .  I t  i s  i n t e r e s t i n g  t o  n o t e  t h a t  o n l y  t h i r t e e n  p e o p l e  d r o p p e d  o u t  
o f  t h e  t e a c h e r  e d u c a t i o n  p r o g r a m  a f t e r  t a k i n g  I n t r o d u c t i o n  t o  T e a c h i n g .  
I t  s e e m s  t h a t  t h e  v a s t  m a j o r i t y  o f  s t u d e n t s  h a d  m a d e  u p  t h e i r  m i n d s  b y  
t h e i r  j u n i o r  y e a r  ( t h e  t i m e  t h e  c o u r s e  i s  u s u a l l y  t a k e n )  a n d  t h a t  t h e y  
d e f i n i t e l y  w a n t e d  t o  b e  t e a c h e r s .  A l s o  a t  t h i s  t i m e ,  a s  S o r e n s o n  h a s  
s t a t e d ,  t h e  r e g u l a r  c u r r i c u l u m  h a s  w e e d e d  o u t  m a n y  w h o  a r e  n o t  
s u i t e d  t o  c o l l e g e  i n  g e n e r a l  o r  m o r e  s p e c i f i c a l l y  t o  t e a c h i n g ,  a  f a c t o r  
w h i c h  m i g h t  l o w e r  t h e  c o r r e l a t i o n .  
3 0
T h e  g r o u p  e n t e r i n g  a s  F r e s h m e n  a n d  s u b s e q u e n t l y  
c o m p l e t i n g  t h e  r e q u i r e m e n t s  f o r  a  B a c h e l o r  o f  A r t s  D e g r e e  i n  
E d u c a t i o n  w i l l  b e  r e f e r r e d  t o  h e r e a f t e r  a s  F r e s h m e n .  
The correlation for transfer students was +. 200. This 
factor had a higher significance for Freshmen than for transfer 
students. 
Curriculum and Methods - Elementary or Secondary (Ed. 
312 or 313). This was the only other Freshmen factor that reached 
the five per cent level of confidence. A correlation coefficient of 
+. 205 was secured for this factor. The r obtained for transfer 
students was +. 456. This correlation is significant at the one per 
cent level of confidence. This factor was the only one in this study 
that was significant for both Freshmen and transfer students. 
Elementary Education (Ed. 472). An r of+. 149 and +. 354 
was procured for this factor for Freshmen and transfer students 
respectively. The transfer correlation was significant at the five 
per cent level of confidence. 
Secondary Education (Ed. 473~ When correlated with 
supervisors' ratings, Ed. 473 presented a positive correlation of 
• 017 and • 222 for Freshmen and transfer students respectively. 
These correlations for the professional courses are some-
what similar to those that other studies have found. Corey, 31 in one 
31corey, "What are the Factors Involved in the Success of 
High School Teachers?'' 
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s t u d y  f o u n d  t h a t  p r o f e s s i o n a l  c o u r s e s  w e r e  v e r y  s l i g h t l y  r e l a t e d  t o  
t e a c h i n g  s u c c e s s  e x c e p t  f o r  p r a c t i c e  t e a c h i n g ,  w h i c h  w a s  +  •  4 0 .  
U l l m a n 3 2  f o u n d  a n  r  o f +  •  3 0  b e t w e e n  p r o f e s s i o n a l  c o u r s e s  a n d  
t e a c h i n g  s u c c e s s .  B r o o m 3 3  f o u n d  a  c o r r e l a t i o n  o f +  •  1 9  w h e n  h e  
f o l l o w e d  u p  2 4 3  g r a d u a t e s ,  a n d  C o r e y 3 4  i n  " T h e  P r e s e n t  S t a t e  o f  
I g n o r a n c e  A b o u t  F a c t o r s  E f f e c t i n g  T e a c h e r  S u c c e s s ,  ' '  c i t e d  p r e v i o u s  
3 4  
s t u d i e s  i n  w h i c h  h e  f o u n d  a  m e a n  o f +  •  2 7  f o r  a l l  t h e  s t u d i e s .  I t  s e e m s  
t h e n  t h a t  t h e  g r a d e s  i n  t h e  p r o f e s s i o n a l  c o u r s e s  a t  C e n t r a l  s h o w  a b o u t  
t h e  s a m e  r e l a t i o n s h i p  t o  s u c c e s s  i n  t e a c h i n g  a s  t h e y  d o  a t  o t h e r  
c a m p u s e s  i n  t h i s  c o u n t r y .  
D i r e c t e d  T e a c h i n g  ( E d .  4 4 2 ) .  T h e  F r e s h m e n  c o r r e l a t i o n  w a s  
t h e  s u r p r i s e  o f  t h i s  s t u d y .  T h e  r  o b t a i n e d  w a s  o n l y +  •  1 4 5 .  G e n e r a l l y ,  
o t h e r  s t u d i e s  s h o w  h i g h e r  c o r r e l a t i o n s  w h e n  s t u d y i n g  t h i s  f a c t o r .  T h e  
t r a n s f e r  s t u d e n t  c o r r e l a t i o n  r e a c h e d  a  s i g n i f i c a n t  l e v e l  o f  f i v e  p e r  c e n t  
w h e n  a n  r  o f  •  3 5 4  w a s  s e c u r e d .  T h i s  c o r r e l a t i o n  c o m e s  c l o s e r  t o  t h e  
r e s u l t s  o f  o t h e r  s t u d i e s  t h a n  d o e s  t h a t  o f  t h e  F r e s h m e n .  C o r e y ,  
3 2 u u m a n , ,  o p .  c i t .  
3 3  • t  
Broom,~·~· 
3 4 c o r e y ,  • ' T h e  P r e s e n t  S t a t e  o f  I g n o r a n c e  A b o u t  F a c t o r s  
E f f e c t i n g  T e a c h e r  S u c c e s s . "  
35 
Ullman, and Broom35 found correlations of • 40, • 36 and • 26 
respectively when the factor of directed teaching was correlated with 
supervisors' ratings. Gould, 36 in his University of Pittsburg study 
found a correlation of+ • 66 and Wagenhorst37 found an r of+ • 23 when 
he followed up 243 graduates at Slippery Rock Teachers College in 
Pennsylvania. 
Durflinger sums up the situation when he expresses: 
Recent studies have tended to avoid piling up additional 
evidence of the correlations between grades in college courses 
and success in teaching. These correlations as against practical-
ly any measure of success in teaching, according to Seagoe and 
Hult, are near . 50. Correlations with specific course grades 
are uninformative with the possible exception of directed teaching. 
When not used as the criterion of success it can be used as a 
prognostic variable with correlations of • 17 to • 47. 38 
Activities Engaged In While ~ College. The Freshmen and 
transfer student correlations secured for this factor were + • 058 and 
+ . 237 respectively. This is insignificant especially when we 
consider the high value placed upon outside activities by some 
35Vide., Footnotes 31, 32 and 33. 
36Gould, op. cit. 
37L. H. Wagenhorst, "The Relation Between Ratings of 
Student Teachers in College and Success in First Year of Teaching.'' 
Educational Administration and Supervision, Vol. 16 (1930) pp. 81-91. 
38nurflinger, op. cit., pp. 329-330. 
3 6  
s u p e r i n t e n d e n t s  w h e n  s e l e c t i n g  t e a c h e r  c a n d i d a t e s .  S e a g o e 3 9  f o u n d  i n  
a  s m a l l  s a m p l i n g  o f  2 5  g r a d u a t e s  a n  r  o f  - •  1 4  w h e n  s h e  c o r r e l a t e d  
t h i s  f a c t o r  w i t h  t e a c h i n g  s u c c e s s .  I t  s e e m s  p o s s i b l e  t h a t  t o o  m u c h  
e m p h a s i s  i s  p l a c e d  u p o n  p a r t i c i p a t i o n  i n  a c t i v i t i e s  a t  c o l l e g e .  T h i s  i s  
e s p e c i a l l y  t r u e  w h e n  s o  m a n y  m e n  a n d  w o m e n  a r e  w o r k i n g  t h e i r  w a y  
t h r o u g h  c o l l e g e .  S i n c e  t h e  G .  I .  B i l l  t h e r e  a r e  s e v e r a l  s t u d e n t s  w i t h  
f a m i l i e s  a n d  s o m e  c a s e s  w h e r e  t h e  m a n  a n d  w i f e  b o t h  a t t e n d  s c h o o l .  
A n o t h e r  f a c t o r  t o  b e  c o n s i d e r e d  i s  t h e  p r o x i m i t y  o f  h o m e  t o w n s  t o  
C e n t r a l .  T h i s  e l e m e n t  f a c i l i t a t e s  t r i p s  h o m e  o n  w e e k e n d s  f o r  m a n y  
s t u d e n t s .  T h e r e f o r e  t h e i r  p a r t i c i p a t i o n  i n  a c t i v i t i e s  w i l l  b e  l i m i t e d  a n d  
e s p e c i a l l y  t h e i r  w i l l i n g n e s s  t o  u n d e r t a k e  t h e  p l a n n i n g  o f  v a r i o u s  
f u n c t i o n s .  P a r t  o f  t h e  d i f f i c u l t y  m a y  b e  t h e  u n r e l i a b i l i t y  o f  t h e  r e c o r d s  
c o n c e r n i n g  a c t i v i t i e s  a c t u a l l y  e n g a g e d  i n .  
T h e  C r i t e r i o n  o f  T e a c h i n g  S u c c e s s .  A s  w a s  e x p l a i n e d  i n  
C h a p t e r  I ,  t h e  c r i t e r i o n  o f  t e a c h i n g  s u c c e s s  i s  b a s e d  o n  a  f i v e  p o i n t  
r a t i n g  s c a l e  t h a t  i s  s e n t  t o  t h e  h i r i n g  s c h o o l  d i s t r i c t  a n d  f i l l e d  o u t  b y  
t h e  f i r s t  y e a r  t e a c h e r ' s  s u p e r v i s o r .  A l s o ,  i t  w a s  p o i n t e d  o u t  i n  
C h a p t e r  I ,  t h i s  r a t i n g  i s  o f  a  s u b j e c t i v e  n a t u r e  b u t  i t  n e c e s s a r i l y  
r e m a i n s  t h e  m e t h o d  e m p l o y e d  t o  j u d g e  a  b e g i n n i n g  t e a c h e r ' s  e f f e c t i v e n e s s .  
3 9 M a y  V .  S e a g o e ,  " P r o g n o s t i c  T e s t s  a n d  T e a c h e r  S u c c e s s ,  "  
J o u r n a l  o f  E d u c a t i o n a l  R e s e a r c h ,  V o l .  3 8  ( 1 9 4 5 )  p p .  6 8 5 - 6 9 0 .  
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Tables V and VI show the results of supervisors' ratings as to 
the effectiveness of these teachers. 
Table V shows that every teacher rated was judged to be 
average or better by his supervisor. It should also be noted that 81. 9 
per cent of these teachers were rated good or better. When we com-
pare the high school grade point averages and the ACE scores of these 
individuals. one wonders how to account for these changes in degree of 
success. Are grades, test scores and supervisors' ratings reliable, or 
are different factors being measured by grades and test scores than are 
important in teaching success? 
Table VI points out that 91. 9 per cent of these students were 
judged to be average or better first year teachers. In neither table will 
one find more than one person in any less-than-average group. These 
tables show that Central graduates apparently do exceptionally well in 
the field. 
Another possibility is the extreme reluctance of some adminis-
trators to give unsatisfactory ratings to any teacher. The writer has 
encountered a superintendent who stated that he would refuse to give a 
rating rather than give one that would indicate failure. 
It appears that research on rating scales is necessary which 
would endeavor to eliminate such possibilities as using only half of the 
scale for rating teachers. 
TABLE V 
BREAKDOWN OF SUPERVISORS' RA TINGS FOR 118 PEOPLE RECEIVING 
DEGREES IN EDUCATION FROM THE 444 ENTERING FRESHMEN 
IN THE FALL OF 1950* 










Superior 18 18. 9 
Between Superior and Good 7 7. 3 
Good 53 55.7 
Between Good and Average 3 3. 1 
Average 14 14.7 
Between Average and Passable 0 0 
Passable 0 0 
Between Passable and Unsatisfactory 0 0 
Unsatisfactory 0 0 
No Ratings 23 





BREAKDOWN OF SUPERVISORS' RA TINGS FROM FIFTY-ONE TRANSFER STUDENTS 
RECEIVING EDUCATION DEGREES FROM THE 127 TRANSFER STUDENTS 
THAT ENTERED CENTRAL IN THE FALL OF 1950 
Rating Number Per cent of Ratings 
5 Superior 8 21. 0 
4.5 Between Superior and Good 0 0 
4 Good 14 36.8 
3.5 Between Good and Average 4 10.5 
3 Average 9 23.6 
2.5 Between Average and Passable 1 2.6 
2 Passable 1 2.6 
1. 5 Between Passable and Unsatisfactory 0 0 
1 Unsatisfactory 1 2.6 
No Rating 11 
c..:i 
co 
R y a n s  e x p r e s s e s  d o u b t s  a s  t o  t h e  r e l i a b i l i t y  o f  s u p e r v i s o r s '  
r a t i n g s :  
O b v i o u s l y ,  h o w e v e r ,  t h e r e  a r e  m a n y  d a n g e r s  a n d  d i f f i c u l t i e s  
t o  b e  e n c o u n t e r e d  i n  e m p l o y i n g  t e a c h e r  r a t i n g s  a s  a  c r i t e r i o n .  
A l l  o f  u s  a r e  a w a r e  o f  t h e  s u b j e c t i v i t y  a n d  u n r e l i a b i l i t y  o f  
p e r s o n a l  j u d g m e n t s .  W e  k n o w  t h e y  a r e  l i k e l y  t o  v a r y  b e c a u s e  
o f  t h e  v a r y i n g  d e f i n i t i o n s  o r  c o n c e p t i o n s  o f  t e a c h i n g  e f f e c t i v e n e s s  
i n  t h e  m i n d s  o f  d i f f e r e n t  o b s e r v e r s .  W e  k n o w  t h e y  o f t e n  r e f l e c t  
u n c e r t a i n t i e s  o n  t h e  p a r t  o f  t h e  o b s e r v e r  a n d  t h a t  t h e y  a r e  l i k e l y  
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t o  b e  l i m i t e d  b y  e x t e n t  o f  t h e  o b s e r v a t i o n  a n d  b y  t h e  r a n g e  o f  
c o n d i t i o n s  u n d e r  w h i c h  t h e  t e a c h e r  w a s  o b s e r v e d .  W e  k n o w  t h e y  
a r e  i n f l u e n c e d  b y  c o n s c i o u s  a n d  u n c o n s c i o u s  p r e j u d i c e s  a n d  a l s o  b y  
l a c k  o f  s u f f i c i e n t  b a c k g r o u n d  o n  t h e  p a r t  o f  t h e  o b s e r v e r .  4 0  
S u p e r v i s o r s ,  l i k e  p u p i l s  a n d  t e a c h e r s ,  r a t e  d i f f e r e n t l y  a c c o r d i n g  
t o  t h e i r  p h i l o s o p h i e s  a n d  e x p e r i e n c e s .  T o  i l l u s t r a t e :  O n e  s u p e r v i s o r  
m a y  f e e l  t h a t  a  s t r i c t ,  q u i e t ,  r e g i m e n t e d  c l a s s r o o m  i s  i d e a l  a n d  r a t e  a  
t e a c h e r  w i t h  t h i s  t y p e  o f  c l a s s r o o m  s u p e r i o r ,  w h e r e a s  a n o t h e r  t e a c h e r ,  
w h o  h a d  m a n y  e x p e r i e n c e s ,  o n g o i n g  a c t i v i t i e s ,  p u p i l  p l a n n i n g  a n d  
d e m o c r a t i c  r o o m  g o v e r n m e n t  i n  t h e  c l a s s r o o m ,  m i g h t  b e  r a t e d  l o w e r  
b e c a u s e  t h e  c l a s s r o o m  w a s  n o i s i e r .  O f  c o u r s e ,  t h e  s i t u a t i o n  c o u l d  b e  
r e v e r s e d ,  b u t  e i t h e r  w a y  t h e r e  i s  s o m e  i n e q u a l i t y  a s  f a r  a s  t h e  r a t i n g  
i s  c o n c e r n e d .  
T e a c h i n g  i s  c o m p l e x .  I t  i s  m a n y  s i d e d  a n d  t h e r e f o r e  d e m a n d s  a  
v a r i e t y  o f  h u m a n  t r a i t s  a n d  a b i l i t i e s .  I n  g e n e r a l  t h e s e  t r a i t s  
a n d  a b i l i t i e s  m a y  b e  g r o u p e d  i n t o  t w o  c a t e g o r i e s :  ( 1 )  t h o s e  h a v i n g  
t o  d o  w i t h  t h e  t e a c h e r ' s  m e n t a l  a b i l i t i e s  a n d  s k i l l s ,  h i s  
4 0 R y a n s ,  " T h e  C r i t e r i a  o f  T e a c h i n g  E f f e c t i v e n e s s , "  p .  6 9 3 .  
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understanding of psychological and educational principles, and 
his knowledge of general and special subject matter to be taught, 
and (2) those qualities having to do with the organization of the 
teacher's personality, his personal adjustments, his effectiveness 
in maintaining good working relationships with pupils and other 
individuals, and the patterns of his interest. 41 
There are certain shortcomings involved in evaluating either of 
the categories mentioned above. Many people feel that pupil growth is 
the best method of measuring teacher effectiveness. Durflinger 
expresses concern over this point of view. 
The contention that pupil gain in achievement is the most 
valid criterion for judging the worth of teachers centers around 
the point that schools are institutions established for the purpose 
of perpetuating the culture of humanity and the nation. Gain in 
measurable pupil achievement indicates the degree to which this 
objective is realized. The extent of attainment of the other 
objectives of education is ignored when this criterion is used 
alone and that fact is the common criticism of the use of this 
criterion. All American schools have other measurable objec-
tives justifying their existance. The attainment of some of these 
other objectives ought also to be included in the criteria of 
teaching success. 42 
Even then we still have the problem of other things in the 
teacher's makeup. That is, personality effects, in a large measure, 
the effectiveness as judged by others even if the pupil gain is present. 
No matter how much children achieve, if the teacher does not get along 
well with other teachers, supervisors, administrators, and parents, 
41Ryans, "The Investigation of Teacher Characteristics," 
p. 372. 
42Durflinger, op. cit., p. 324. 
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h i s  j o b  i s  s t i l l  i n  j e o p a r d y  a n d  h i s  c h a n c e s  o f  a  g o o d  r a t i n g  a r e  
l e s s e n e d  t o  t h e  d e g r e e  . t h a t  h e  d o e s  n o t  f i t  i n t o  e a c h  o f  t h e  m a n y  r e -
q u i r e d  f a c e t s  o f  h i s  p o s i t i o n .  
I t  i s  e x t r e m e l y  d i f f i c u l t  t o  t e l l  w h e r e  t h e  t e a c h e r ' s  i n f l u e n c e  
o n  a  y o u n g s t e r  b e g i n s  o r  e n d s .  M a n y  t i m e s  i t  i s  a  n u m b e r  o f  y e a r s  
b e f o r e  a  g i v e n  t e a c h e r ' s  c o n t r i b u t i o n  i s  f u l l y  r e a l i z e d .  H o w  t o  
m e a s u r e  t h e  l o n g  t e r m  a f f e c t s ,  a s  a  c r i t e r i o n  o f  s u c c e s s ,  i s  a  d i f f i c u l t  
p r o b l e m .  H o w e v e r ,  i t  i s  t h e  f e r v e n t  h o p e  o f  c o l l e g e  i n s t r u c t o r s ,  
a d m i n i s t r a t o r s ,  a n d  p u b l i c  s c h o o l  s u p e r i n t e n d e n t s  t h a t  t h e  t e a c h e r s  
c o m i n g  i n t o  t h e  f i e l d  w i l l  b e  o f  t h e  t y p e  t h a t  w i l l  b r i n g  o u t  l a s t i n g  
g r o w t h  i n  t h e  p u p i l s  w i t h  w h o m  t h e y  c o m e  i n  c o n t a c t .  
C a n  w e  r e l a t e  t e a c h e r  b e h a v i o r  t o  p u p i l  b e h a v i o r ?  R y a n s  
p o i n t s  o u t  s o m e  d i f f i c u l t i e s  i n  t h i s  a r e a :  
R e s e a r c h ,  t h e n ,  a t t e m p t i n g  t o  r e l a t e  t e a c h e r  b e h a v i o r s  t o  
p u p i l  b e h a v i o r s  h a s  b e e n  v e r y  l i m i t e d .  F e w ,  i f  a n y  s t a t i s t i c a l l y  
r e l i a b l e  f i n d i n g s  h a v e  b e e n  r e p o r t e d  t h a t  w i l l  h e l p  t o  a n s w e r  t h e  
q u e s t i o n ,  ' W h a t  a r e  e f f e c t i v e  t e a c h e r s  l i k e ? '  A  n u m b e r  o f  f a c t o r s  
h a v e  c o n t r i b u t e d  t o  t h e  f a i l u r e  t o  a r r i v e  a t  s i g n i f i c a n t  c o n c l u s i o n s ,  
c h i e f  a m o n g  w h i c h  a r e :  ( a )  t h e  c o m p l e x i t y  o f  e x p e r i m e n t a l  
d e s i g n s  i n v o l v e d  a n d  t h e  d i f f i c u l t y  e n c o u n t e r e d  i n  c o n t r o l l i n g  
r e l e v a n t  v a r i a b l e s ;  ( b )  t h e  r e l a t i v e  u n a v a i l a b i l i t y  o f  m e a s u r e s  o f  
t e a c h e r  b e h a v i o r  a n d  p u p i l  b e h a v i o r ;  ( c )  t h e  p r o b a b l e  m u l t i -
d i m e n s i o n a l i t y  o f  t h e  p r o b l e m ;  a n d  ( d )  t h e  p r a c t i c a l  d i f f i c u l t i e s  
i n v o l v e d  i n  o b t a i n i n g  t h e  c o o p e r a t i o n  o f  s c h o o l  s y s t e m s  a n d  
t e a c h e r s  i n  a d m i n i s t e r i n g  a  r e s e a r c h  p r o g r a m  r e q u i r i n g  r e r e a t e d  
t i m e  c o n s u m i n g  m e a s u r e m e n t  o f  l a r g e  n u m b e r s  o f  p u p i l s .  4  
4 3 R y a n s ,  " T h e  I n v e s t i g a t i o n  o f  T e a c h e r  C h a r a c t e r i s t i c s , "  
p .  3 7 9 .  
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Anyone who has taught in the public schools can appreciate 
these difficulties. The classroom consists of from thirty to forty per-
sonalities each reacting to a given situation in a different way. To try 
to generalize from these behavior patterns and from those of the 
teacher's interaction with the pupils becomes a tremendous undertaking 
and even then the results or conclusions would probably lose their 
significance when viewed in a different setting with different person-
alities. So, rather than fight the myriad of difficulties, we try to train 
teachers at our teacher training institutions to have the various 
qualities that should make more effective teachers. 
But in the final analysis we are forced to admit that our pro-
cedures are very arbitrary and a priori in nature; that we can not 
really identify good and poor teachers with any assurance because 
we do not know how the standards that we set up are related to 
successful teaching; that we can not test the validity of the 
measures we devise (nor, and this is at least equally important, 
can we test the validy of the hypotheses upon which our teacher 
training curriculums are based) because we have no adequate 
criteria of teaching effectiveness. . . . Certainly until we are 
able to establish adequate criteria of teaching compentency, our 
whole system of teacher training, appointf.lent, promotion and 
tenure fundamentally is on shaky ground. 
This is a serious challenge; one that merits the attention of 
college and public school personnel. They must ask themselves, 
"What is being done to improve the effectiveness of teachers?" and, 
44Ryans, "Criteria of Teaching Effectiveness, 11 p. 379. 
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" H o w  d o  w e  k n o w  t h e  t h i n g s  w e  a r e  d o i n g  a r e  i m p r o v i n g  t e a c h i n g ? "  
E a c h  s u p e r i n t e n d e n t  m u s t  a s k  h i m s e l f ,  " W h a t  i s  m y  b a s i s  f o r  h i r i n g  
n e w  t e a c h e r s ? "  " W h a t  c r i t e r i a  d o  I  u s e  t o  m e a s u r e  t h e  e f f e c t i v e n e s s  
o f  m y  t e a c h e r s ? ' '  a n d ,  • ' W h a t  c a n  I  d o  t o  m a k e  m y  s e l e c t i o n s  a n d  
r a t i n g s  m o r e  r e l i a b l e ? "  M u c h  e a r n e s t  e v a l u a t i o n  n e e d s  t o  b e  d o n e .  
M e t h o d s  n e e d  t o  b e  d e v i s e d  t o  e v a l u a t e  t h e  c o l l e g e  p r o g r a m  t o  s e e  i f  
a n d  w h e r e  e m p h a s i s  i s  m i s p l a c e d ,  o r  w h e r e  m o r e  e m p h a s i s  c a n  b e  
p l a c e d .  
P e r h a p s  s u p e r i n t e n d e n t s  s h o u l d  d e v i s e  a  r a t i n g  s c a l e  t o  
e v a l u a t e  b e g i n n i n g  t e a c h e r s  s o m e w h a t  s i m i l a r  t o  t h o s e  u s e d  t o  e v a l u a t e  
s t u d e n t  t e a c h e r s .  I n  t h i s  m a n n e r  t h e  c o l l e g e  c o u l d  d e t e r m i n e  d e f i c i e n -
c i e s  i n  t h e  t e a c h e r ' s  t r a i n i n g  a s  s e e n  b y  t h e  d i f f e r e n t  p u b l i c  s c h o o l  
a d m i n i s t r a t o r s  a n d  c o n s i d e r  t h e s e  f a c t o r s  w h e n  e v a l u a t i n g  t h e  c o l l e g e  
p r o g r a m .  A d m i t t e d l y ,  t h i s  w i l l  n o t  s o l v e  a l l  t h e  p r o b l e m s  i n h e r e n t  i n  
p o o r  t e a c h i n g ,  b u t  i t  w o u l d  b e  a  g o o d  s t a r t i n g  p l a c e .  T o  u s e  a  f a m i l i a r  
r e f r a i n ,  " W h e r e  t h e r e ' s  a  w i l l  t h e r e ' s  a  w a y . "  O r ,  a s  R y a n s  a f f i r m s :  
I t  m a y  b e  n o t e d  t h a t  t h e  s t u d y  o f  t h e  p e r s o n a l  a n d  s o c i a l  
c h a r a c t e r i s t i c s  o f  t e a c h e r s  s o m e t i m e s  h a s  b e e n  r e g a r d e d ,  i n  v i e w  
o f  t h e  r e l a t i v e  c o m p l e x i t y  o f  t h e  p r o b l e m ,  a s  i n c a p a b l e  o f  
o b j e c t i v e  s t u d y  o r  m e a s u r e m e n t ;  s u c h  c h a r a c t e r i s t i c s  h a v e  b e e n  
t h o u g h t  o f  a s  e d u c a t i o n a l  i n t a n g i b l e s .  T h e  r e s u l t s  o f  a t t e m p t s  
t o  s t u d y  b e h a v i o r s  a n d  m e a s u r e  i n t e r e s t s  a n d  p e r s o n a l i t y  c h a r -
a c t e r i s t i c s  i n  o t h e r  o c c u p a t i o n a l  a n d  p r o f e s s i o n a l  f i e l d s ,  
h o w e v e r ,  s u g g e s t  t h e  f e a s i b i l i t y  o f  s u c h  a n  a p p r o a c h  t o  t h e  u n d e r -
s t a n d i n g  o f  c e r t a i n  c h a r a c t e r i s t i c s  o f  t e a c h e r s .  I t  d o e s  n o t  s e e m  
u n r e a s o n a b l e  t o  t h i n k  t h a t  s o m e  p r o g r e s s  c a n  b e  m a d e  i n  t h e  
45 
direction of describing teachers in terms of observable behaviors 
and developing devices for the prediction of such observable 
behaviors.45 
It is quite possible that some of the factors considered in this 
study would have shown correlations of more significance if the ratings 
had been more objective and had some of the suggestions presented 
here been used when determining the ratings of first year teachers. 
GENERAL CONSIDERATIONS 
While tabulating material for this study, a large segment of 
information was procured which could be used by others for further 
studies of teacher prediction, grading and curriculum revision. This 
study sample material for those not receiving degrees in education will 
be filed in the Office of the Dean of Students for the convenience of any 
person interested in pursuing the problem further. 
There were 444 Freshmen that entered Central in the Fall of 
1950. Of these Freshmen, 118 or 26. 5 per cent received a Bachelor 
of Arts Degree in Education. From the 118 who received degrees 22, 
or 18. 6 per cent show no indication that they ever entered the teaching 
field. Several of the men in this non-teaching group are in the 
45Ryans, "The Investigation of Teacher Characteristics", 
pp. 372-373. 
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s e r v i c e s .  H o w e v e r ,  t h e  l o s s  t o  t e a c h i n g  t h r o u g h  m a r r i a g e  o r  p o s i t i o n s  
i n  i n d u s t r y  p r o b a b l y  r e a c h e d  t e n  p e r  c e n t  o f  t h e  g r o u p .  D e g r e e s  w e r e  
a l s o  g r a n t e d  i n  o t h e r  a r e a s .  O n e  r e c e i v e d  a  d e g r e e  i n  b i o l o g y , .  t w o  i n  
e c o n o m i c s ,  o n e  i n  m a t h e m a t i c s ,  o n e  i n  p h y s i c s  a n d  f i v e  r e c e i v e d  A r t s  
a n d  S c i e n c e  D e g r e e s  i n  o t h e r  f i e l d s  n o t  d e s i g n a t e d .  A l s o ,  o f  t h o s e  4 4 4  
w h o  e n t e r e d  i n  1 9 5 0 ,  e i g h t  a r e  i n  s c h o o l  a t  C e n t r a l  a g a i n  a f t e r  s e r v i n g  
i n  t h e  a r m e d  f o r c e s .  I t  s e e m s  s a f e  t o  a s s u m e ,  s i n c e  t h e y  a r e  b e y o n d  
t h e  y e a r s  o f  g r e a t e s t  s t u d e n t  m o r t a l i t y ,  t h a t  a t  l e a s t  f i v e  o f  t h e s e  w i l l  
r e c e i v e  d e g r e e s  i n  e d u c a t i o n .  T h i s  b r i n g s  t h e  t o t a l  g r a d u a t i n g  n u m b e r  
t o  1 3 6  o r  3 0 .  6  p e r  c e n t  o f  t h o s e  e n t e r i n g .  I t  i s  d i f f i c u l t  t o  d e t e r m i n e  
h o w  m a n y  t o o k  p r e - p r o f e s s i o n a l  c o u r s e s  a n d  s u b s e q u e n t l y  e n r o l l e d  a t  
a  u n i v e r s i t y .  E v e n  a l l o w i n g  a s  m u c h  a s  t w e n t y  p e r  c e n t  f o r  t h i s ,  t h e r e  
a r e  s t i l l  a n  e s t i m a t e d  f i f t y  p e r  c e n t  o f  t h e  e n t e r i n g  c l a s s  d r o p p i n g  o u t  
f o r  o n e  r e a s o n  o r  a n o t h e r .  T h e  i m p l i c a t i o n s  a r e  s t r o n g ,  t h e r e f o r e ,  
f o r  a  b r o a d  s t u d y  t o  d e t e r m i n e  w h y  t h e s e  s t u d e n t s  l e a v e  C e n t r a l .  
T h e r e  w e r e  1 2 7  t r a n s f e r  s t u d e n t s  e n t e r i n g  C e n t r a l  d u r i n g  t h e  
F a l l  o f  1 9 5 0 .  O f  t h e s e ,  f o r t y - n i n e  o r  3 8 .  5  p e r  c e n t  r e c e i v e d  t e a c h i n g  
d e g r e e s .  D e g r e e s  w e r e  a l s o  g r a n t e d  t o  o n e  p e r s o n  i n  t h e  f i n e  a r t s ,  o n e  
i n  p s y c h o l o g y ,  o n e  i n  r e c r e a t i o n  a n d  t o  f o u r  p e o p l e  i n  e c o n o m i c s  f o r  a  
t o t a l  o f  f i f t y - s i x  d e g r e e s  o r  4 4 .  0  p e r  c e n t  o f  t h o s e  e n t e r i n g .  A g a i n ,  
a l l o w i n g  t w e n t y  p e r  c e n t  i n  p r e - p r o f e s s i o n a l  c o u r s e s ,  a n  e s t i m a t e d  
t h i r t y - f i v e  p e r  c e n t  o f  t h o s e  t r a n s f e r  s t u d e n t s  l e f t  c o l l e g e  b e f o r e  
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securing a degree. Here too, a need is presented for a follow-up 
study to ascertain why too se students left college. 
Freshmen ACE Scores. The centile scores obtained by 
Freshmen ranged from -1 to 99+, using all-college norms. Education 
degrees were eventually issued to 118 of these people whose centile 
scores ranged from 3 to 96. 
Table VII shows that there were more Freshmen scoring in 
the lowest decile group than there were in the entire fourth quartile. 
This indicates that the entering Freshmen at Central do not match the 
all-college norms. Records kept by the Dean of Students bear this out. 
The American Psychological Examination was used again to 
secure measures of general scholastic aptitude. The 1950-51 
freshmen performed about as well as the 1949-50 freshmen did. 
In terms of performance of freshmen groups, 1938-1949, this 
year's freshmen score somewhat below the general average. In 
terms of national college freshmen percentile norms the 1950-51 
freshmen score below key levels at all points. 46 
Another point worth noting is that nearly twenty-eight per 
cent of the teachers in this study came from those scoring in the first 
quartile and less than seventeen per cent came from the fourth quartile. 
This situation becomes more extreme when we compare the highest 
decile with the lowest decile. Teachers ultimately entering teaching 
46E. E. Samuelson, The 1950-51 College Testing Program, 
Unpublished study, Central Washington College of Education, 1952, p. 1. 
TABLE VII 
BREAKDOWN OF ACE EXAMINATION SCORES OF 444 FRESHMEN 
Groups Number Per cent of Per cent of Total Group B.A. Group 
Freshmen scoring within the 
First Decile 85 19.1 
B. A. degrees in Education re-
ceived in First Decile group 15 3.3 11. 9 
Freshmen scoring within the 
Tenth Decile 16 3.6 
B.A. degrees in Education re-
ceived in Tenth Decile group 4 • 9 3.4 
Freshmen scoring within the 
First Quartile 172 38.7 
B. A. degrees in Education re-
ceived in First Quartile group 33 7.4 27. 9 
Freshmen scoring within the 
Fourth Quartile 64 14.4 
B. A. degrees in Education re-




from the first decile outnumber teachers from the tenth decile almost 
four to one. This leads to the question, "Are we getting the best 
potential material to go into teacher education?'' If ACE scores are 
valid indicators, then it appears as if we are not. This is not an 
advocacy for using ACE scores as the criterion for entrance into 
teacher education, but it is an advocacy for better guidance in the high 
schools and colleges. It seems 'that with proper guidance, or even 
inducement, more capable people would go into the teaching profession. 
Now that teacher's salaries are more commensurate with those in 
other fields, it is hoped that more high caliber men arxi women will go 
into the teaching profession. 
Transfer Student ACE Scores. The ACE scores for transfer 
students are necessarily based on Freshmen norms. Consequently 
their centile scores tend to be higher in general than those of the enter-
ing Freshmen. 
It appears, when comparing Table VIII with Table VII tba t the 
transfer students have more mental ability than do the Freshmen. 
Most of the discrepancy is due to the fact that these pupil's scores are 
based on Freshmen norms. Drop-outs produce different normative 
characteristics and college experience should enable a person to 
obtain a higher score than one who had not had this experience. If 
TABLE VIII 
BREAKDOWN OF ACE SCORES FOR 127 TRANSFER STUDENTS 
ENTERING CENTRAL IN THE FALL OF 1950 
Number Per cent of 
Total Group 
Transfer students whose scores fall 
within the First decile 9 7. 0 
Students within this group receiving 
B. A. degrees in Education 1 • 8 
Transfer students whose scores fall 
within the Tenth decile 13 10.2 
Students within this group receiving 
B. A. degrees in Education 3 2.3 
Transfer students whose scores fall 
within the First Quartile 23 18. 1 
Students within this group receiving 
B. A. degrees in Education 9 7. 0 
Transfer students whose scores fall 
within the Fourth Quartile 39 30.7 
Students within this group receiving 
B •. A. degrees in Education 15 11.8 









these scores could be made equitable with Freshmen, this table would 
come closer to what would be more acceptable to educators. That is, 
the fourth quartile - first quartile ratio in Table VIII is over five to 
one in favor of the fourth quartile, while Table VII shows a ratio of 
almost two to one in favor of the first quartile for Freshmen. 
Freshmen High School Grade Point Averages. Table IX shows 
that 11 per cent of the teachers in this study had a HSGPA of less than 
2. 00. However, the academic survival of this group was very low. It 
is interesting to note that tlE people procuring degrees in the 3. 00 or 
over group outnumbered the below 2. 00 group by a three to one ratio. 
The average group (2. 00-2. 99) made up forty-six per cent of the total 
group and fifty-four per cent of the teachers. This factor again brings 
to mind an earlier point; more should be done to see that high caliber 
people, both personally and academically, go into the teaching profes-
sion. It seems reasonable that public school teachers begin to stress 
the good points of teaching and not dwell so much on the less 
desirable features of the profession. 
Grades in Professional Courses. Table X shows. as will the 
other tables dealing with professional course grades, that a very large 
majority of the people taking tlE se courses acquire grades of "C" or 
TABLE IX 
BREAKDOWN OF HSGPA'S FOR 444 FRESHMEN ENTERING 
CENTRAL IN THE FALL OF 1950 
Freshmen entering with HSGPA's of 
less than 2. 00 
B. A. degrees in Education within 
this group 
Freshmen entering with HSGPA's 
between 2. 00 and 2. 99 
B. A. degrees in Education within 
this group 
Freshmen entering with HSGPA's of 
3. 00 or above 
B. A. degrees in Education within 
this group 
Freshmen entering with no 
recorded HSGPA's 






























BREAKDOWN OF GRADES RECEIVED BY 115 FRESHMEN AND 46 
TRANSFER STUDENTS ENROLLED IN ED. 307 
Number Per cent 
53 
Grades received 
Freshmen Transfers Freshmen Transfers 
Received A's (4. 00) 19 6 16.5 13.0 
Received B's (3. 00) 50 26 43.4 56. 5 
Received C's (2. 00) 45 12 38.7 26.0 
Received D's (1. 00) 1 2 . 8 4.3 
Received E's (0. 00) 0 0 0 0 
TABLE XI 
BREAKDOWN OF GRADES RECEIVED BY 115 FRESHMEN AND 52 
TRANSFER STUDENTS ENROLLED IN ED. 312 OR 313 
Grades received Number Per cent Freshmen Transfers Freshmen Transfers 
Received A's (4. 00) 15 5 3.0 9. 6 
Received B's (3. 00) 55 17 47.8 32.6 
Received C's (2. 00) 41 27 35.6 51. 9 
Received D's (1. 00) 4 2 3.4 3.8 
Received E's (0. 00) 0 1 0 1. 8 
T A B L E  X I I  
B R E A K D O W N  O F  G R A D E S  R E C E I V E D  B Y  1 1 2  F R E S H M E N  A N D  5 2  
T R A N S F E R  S T U D E N T S  E N R O L L E D  I N  E D .  4 7 2  
N u m b e r  P e r  c e n t  
5 4  
G r a d e s  R e c e i v e d  F r e s h m e n  T r a n s f e r s  F r e s h m e n  T r a n s f e r s  
R e c e i v e d  A ' s  ( 4 .  0 0 )  
3 3  6  
3 0 . 2  1 1 .  3  
R e c e i v e d  B ' s  ( 3 .  0 0 )  
4 6  2 2  
4 2 . 2  4 1 .  5  
R e c e i v e d  C ' s  ( 2 .  0 0 )  
3 0  
2 4  
2 7 . 5  
4 5 . 2  
R e c e i v e d  D ' s  (  1 .  0 0 )  
0  1  0  
1 .  8  
R e c e i v e d  E ' s  ( 0 .  0 0 )  
0  
0  
0  0  
T A B L E  X I I I  
B R E A K D O W N  O F  G R A D E S  R E C E I V E D  B Y  1 1  7  F R E S H M E N  A N D  5 3  
T R A N S F E R  S T U D E N T S  E N R O L L E D  I N  E D .  4 7 3  
G r a d e s  R e c e i v e d  
N u m b e r  
P e r  c e n t  
F r e s h m e n  T r a n s f e r s  
F r e s h m e n  T r a n s f e r s  
R e c e i v e d  A ' s  ( 4 .  0 0 )  
2 2  5  
2 0 . 1  1 2 . 5  
R e c e i v e d  B ' s  ( 3 .  0 0 )  
4 7  
1 7  
4 3 . l  4 2 . 5  
R e c e i v e d  C ' s  ( 2 .  0 0 )  
3 4  1 7  
3 .  1  4 2 . 5  
R e c e i v e d  D ' s  ( 1 .  0 0 )  
6  
1  5 . 5  
2 . 5  
R e c e i v e d  E ' s  ( 0 .  0 0 )  
0  
0  
0  0  
TABLE XIV 
BREAKDOWN OF GRADES RECEIVED BY 117 FRESHMEN AND 53 
TRANSFER STUDENTS ENROLLED IN ED. 442 
Number Per cent 
55 
Grades Received 
Freshmen Transfers Freshmen Transfers 
Received A's (4. 00) 45 14 38.4 26.4 
Received 3. 5's 7 0 5. 9 0 
Received B's (3. 00) 56 28 47.8 52.8 
Received 2. 5's 0 1 0 1. 8 
Received C's (2. 00) 8 9 6. 8 16. 9 
Received 1. 5's 0 0 0 0 
Received D's (1. 00) 0 0 0 0 
Received E's (0. 00) 1 1 • 8 1. 8 
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b e t t e r .  O n l y  t h r e e  o u t  o f  1 6 1  s t u d e n t s  w h o  t o o k  E d .  3 0 7  o b t a i n e d  a  
" D "  a n d  n o  o n e  e a r n e d  a n  " E " .  
A s  o n e  l o o k s  b a c k  o v e r  t h e  p r e c e e d i n g  t a b l e s  i t  i s  n o t i c e d  t h a t  
t h e  n u m b e r  o f  D  a n d  E  g r a d e s  a r e  f e w .  A s  a  m a t t e r  o f  f a c t ,  t h e r e  a r e  
o n l y  s e v e n t e e n  D ' s  a n d  t h r e e  E ' s  g i v e n  i n  a l l  t h e  p r o f e s s i o n a l  c o u r s e s .  
T h e r e  a r e ,  h o w e v e r ,  f o u r  p e o p l e  i n c l u d e d  w h o  r e c e i v e d  D ' s  o r  E ' s ,  
t o o k  t h e  c o u r s e  o v e r  a n d  e a r n e d  a  C  o r  b e t t e r .  I n  t h e s e  c a s e s  t h e  
a v e r a g e  o f  t h e  t w o  g r a d e s  w a s  u s e d  i n  t h i s  s t u d y .  
T h i s  s e e m s  t o  i n d i c a t e  o n e  o r  a  c o m b i n a t i o n  o f  s e v e r a l  t h i n g s :  
( 1 )  B y  t h e i r  j u n i o r  y e a r  t h e  s t u d e n t s  h a d  m a d e  u p  t h e i r  m i n d s  t h a t  
t h e y  w a n t e d  t o  b e  t e a c h e r s  a n d  t h e r e f o r e  d i d  a c c e p t a b l e  w o r k  i n  t h e  
e d u c a t i o n  c o u r s e s .  ( 2 )  T h e  s e l e c t i v i t y  o f  t h e  c o l l e g e  p r o g r a m  h a d  
e l i m i n a t e d  t h e  m a j o r i t y  o f  D  a n d  E  s t u d e n t s ,  t h u s  l e a v i n g  o n l y  t h e  
a v e r a g e  o r  b e t t e r  s t u d e n t s  i n  s c h o o l .  ( 3 )  P e r h a p s  a  p h e n o m e n o n  
s i m i l a r  t o  t h a t  w h i c h  o c c u r s  w h e n  s u p e r v i s o r s  r a t e  t e a c h e r s  h a p p e n s .  
T h a t  i s ,  a  f i v e  p o i n t  g r a d i n g  s c a l e  b e c o m e s ,  i n  e s s e n c e ,  a  t h r e e  p o i n t  
s c a l e  w h e r e i n  a n y  a c c e p t a b l e  p e r f o r m a n c e  g e t s  r a t e d  a v e r a g e  o r  b e t t e r .  
A  s t u d y  o f  m e t h o d s  o f  g e t t i n g  a  w i d e r  d i v e r s i t y  o f  r a t i n g  w h i c h  w i l l  
s t i l l  e l i m i n a t e  a  c o n n o t a t i o n  o f  f a i l u r e  o r  p o o r  p e r f o r m a n c e  m i g h t  b e  
m a d e .  O r ,  ( 4 )  s t i l l  m o r e  l i k e l y ,  a  c o m b i n a t i o n  o f  t h e s e  c o u l d  c o n t r i b -
u t e  t o  t h i s  a p p a r e n t  s u c c e s s .  
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This study, then, found only two Freshmen factors that were 
related to successful first year teaching which reached the five per 
cent level of confidence; the courses Introduction to Teaching and 
Curriculum and Methods. ACE examination scores, high school grade 
point averages, Elementary Education, Secondary Education, Directed 
Teaching and the number of activities engaged in while at college show 
no significant relationship to first year teaching success. 
On the other hand, the transfer group showed three factors 
that were relatetj; Curriculum and Methods, Elementary Education 
and Directed Teaching. Curriculum and Methods was the only factor 
in either group reaching the one per cent level of confidence. It was 
also the only factor that was significant for both the Freshmen and the 
transfer students. 
This study indicates that there should probably be some 
further research as to the reliability and validity of the rating scale 
used to determine success in first-year teaching. The study also 
indicates that an evaluation of criteria used by superintendents who 
hire teachers needs to be undertaken to ascertain whether or not the 
things they are looking for in applicants are really as important as has 
been supposed. And, finally, the college must endeavor to keep 
abreast and conduct studies such as these in order that it may adopt a 
program to meet the needs of the public schools. 
C H A P T E R  I V  
S U M M A R Y  A N D  C O N C L U S I O N S  
T h e  p u r p o s e  o f  t h i s  s t u d y  w a s  t o  i n v e s t i g a t e  w h e t h e r  e i t h e r  
h i g h  s c h o o l  g r a d e  p o i n t  a v e r a g e s , .  A m e r i c a n  C o u n c i l  o n  E d u c a t i o n  
e x a m i n a t i o n  s c o r e s . .  g r a d e s  r e c e i v e d  i n  p r o f e s s i o n a l  c o u r s e s ,  o r  t h e  
n u m b e r  o f  a c t i v i t i e s  e n g a g e d  i n  w h i l e  a t  c o l l e g e  w e r e  r e l a t e d  t o  
s u c c e s s  i n  f i r s t - y e a r  t e a c h i n g  a s  j u d g e d  b y  p u b l i c  s c h o o l  s u p e r v i s o r s .  
T h e  p r o f e s s i o n a l  c o u r s e s  i n c l u d e d  i n  t h i s  s t u d y  w e r e :  I n t r o d u c t i o n  t o  
T e a c h i n g  ( E d .  3 0 7 ) ,  C u r r i c u l u m  a n d  M e t h o d s  ( E d .  3 1 2  o r  3 1 3 ) ,  
E l e m e n t a r y  E d u c a t i o n  ( E d .  4 7 2 ) ,  S e c o n d a r y  E d u c a t i o n  ( E d .  4 7 3 ) ,  a n d  
D i r e c t e d  T e a c h i n g  ( E d .  4 4 2 ) .  T h e  o r i g i n a l  s t u d y  s a m p l e  c o n s i s t e d  o f  
4 4 4  F r e s h m e n  a n d  1 2 7  t r a n s f e r  s t u d e n t s  t h a t  e n t e r e d  C e n t r a l  
W a s h i n g t o n  C o l l e g e  o f  E d u c a t i o n  d u r i n g  t h e  F a l l  Q u a r t e r  o f  1 9 5 0 .  
P e a r s o n  P r o d u c t - M o m e n t  C o e f f i c i e n t s  o f  C o r r e l a t i o n  w e r e  c o m p u t e d  
t o  d e t e r m i n e  t h e  e x t e n t  o f  r e l a t i o n s h i p  o f  t h e  v a r i o u s  f a c t o r s  t o  s u c c e s s  
i n  f i r s t - y e a r  t e a c h i n g .  
O n l y  t w o  f a c t o r s  c o r r e l a t e d  s u f f i c i e n t l y  h i g h  w i t h  r a t e d  
t e a c h i n g  s u c c e s s  t o  r e a c h  s t a t i s t i c a l  s i g n i f i c a n c e  w h e n  u s i n g  t h e  g r o u p  
t h a t  e n t e r e d  C e n t r a l  a s  F r e s h m e n  a n d  w h o  l a t e r  o b t a i n e d  d e g r e e s  i n  
E d u c a t i o n .  G r a d e s  i n  I n t r o d u c t i o n  t o  T e a c h i n g  a n d  C u r r i c u l u m  a n d  
M e t h o d s  c o r r e l a t e d  •  2 5 1  a n d  .  2 0 5  w i t h  s u p e r v i s o r ' s  r a t i n g s .  B o t h  
were significant at the five per cent level of confidence. None of the 
other factors reached this significance level. 
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Three factors were found to be statistically significant for the 
group who entered Central as transfer students and later received 
degrees in Education. Curriculum and Methods with an r of • 456, was 
found to be significant at the one per cent level of confidence. 
Elementary Education and Directed Teaching, with r's of • 354 and 
• 354 respectively, were found to be statistically significant at the five 
per cent level of confidence. The course titled Curriculum and 
Methods was the only factor found to be significantly related with 
teaching success for both the Freshmen and transfer student groups. 
Reasons for the lack of significance of various factors related to teach-
ing success were discussed and hypotheses were made which might 
improve the relationships. Serious questions concerning the 
reliability and validity of supervisor's ratings as the criterion for 
teaching success were discussed. 
CONCLUSIONS 
Several conclusions become apparent as a result of this study. 
1. Neither the high school grade point average nor the 
American Council on Education examination is a very good predictor of 
teaching success. 
6 0  
2 .  I f  A C E  s c o r e s  a r e  t o  b e  u s e d  f o r  p u r p o s e s  o f  g u i d a n c e  f o r  
t e a c h i n g  s u c c e s s  s o m e  m e t h o d  s u c h  a s  d e v e l o p i n g  e m p i r i c a l  k e y s  
s h o u l d  b e  d e s i g n e d  t h a t  w i l l  m a k e  t h e  u s e  o f  t h i s  e x a m i n a t i o n  m o r e  
v a l i d .  I n  t h i s  w a y  a d v i s o r s  a n d  o t h e r  c o l l e g e  p e r s o n n e l  m a y  h a v e  a  
f i r m e r  b a s e  f o r  a n y  a d v i c e  t h a t  i s  g i v e n  a  s t u d e n t  o n  t h e  b a s i s  o f  h i s  
t e s t  s c o r e .  T h i s  i s  a  d i f f e r e n t  m a t t e r  t h a n  p r e d i c t i n g  s u c c e s s  i n  
c o l l e g e  c o u r s e s  w h i c h  a r e  c o n s i d e r e d  i n  o t h e r  s t u d i e s .  
3 .  I t  s e e m s  a d v i s a b l e  f o r  t h e  c o l l e g e  t o  i n v e s t i g a t e  t h e  
d e s i r a b i l i t y  a s  w e l l  a s  t h e  f e a s i b i l i t y  o f  u s i n g  n e w  d e v i c e s ,  o r  n e w  
w a y s  o f  p r e d i c t i n g  f r o m  t h e  p r e s e n t  o n e s ,  i n  t h e  b a t t e r y  o f  e n t r a n c e  
e x a m i n a t i o n s ;  t o  b e  u s e d  f o r  g u i d a n c e  p u r p o s e s .  
4 .  I f  c o l l e g e  a c t i v i t i e s  a r e  t o  b e  i n c l u d e d  i n  t h e  s t u d e n t ' s  
p l a c e m e n t  f i l e ,  a  c a r e f u l  s t u d y  s h o u l d  b e  m a d e  a s  t o  w h a t  t h i n g s  s h o u l d  
o r  s h o u l d  n o t  b e  i n c l u d e d  a s  a c t i v i t i e s .  I t  a l s o  s e e m s  d e s i r a b l e  t o  
i n c l u d e  s p a c e  o n  t h e  p l a c e m e n t  b l a n k  f o r  j o b s  h e l d  w h i l e  i n  c o l l e g e  s o  
t h a t  t h i s  f a c t o r  c a n  b e  t a k e n  i n t o  c o n s i d e r a t i o n  a l o n g  w i t h  c o l l e g e  
a c t i v i t i e s .  
5 .  I f  a c a d e m i c  g r a d e s  a r e  t o  b e  u s e d  f o r  t h e  p r e d i c t i o n  o f  
t e a c h i n g  s u c c e s s  s o m e  m e a n s  s h o u l d  b e  f o u n d  t h a t  w i l l  e n a b l e  g r a d e s  i n  
a c a d e m i c  w o r k  t o  h a v e  a  w i d e r  r a n g e .  I f  c o r r e l a t i o n  s t u d i e s  a r e  t o  
r e a c h  m o r e  s i g n i f i c a n c e ,  a  w i d e r  r a n g e  o f  g r a d e s  t h a n  w h a t  i s  e v i d e n t  
i n  t h i s  s t u d y  s e e m s  n e c e s s a r y .  T h e  g r a d e s  i n  u s e  t o d a y  b e c o m e ,  
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fundamentally, a three point scale, as the D and E grades are rarely 
used. A similar phenomenon occurred in supervisor's ratings. 
Exceedingly few first-year teachers received ratings of below average. 
This seems to imply that there are few less than average upper 
division students in education or first-year teachers. 
6. A more objective measure of teaching success is neces-
sary. A rating scale in which the criteria to be evaluated are arrived 
at after thorough research and used by all supervisors who rate 
teachers is needed. This would, it seems, eliminate some of the 
problems now evident in rating teaching success. 
7. Public school supervisors need to keep abreast of studies 
concerning teaching success so that their basis for hiring teachers is 
not determined too heavily by what has been done in the past. 
Knowledge of objective data concerning teaching success should support 
his contentions as to what a good teacher is. 
8. Further studies of this nature should be instigated to 
check all possible factors that may lead to prediction of academic work 
or teaching success. 
9. The large percentage of drop-outs at Central indicates a 
need for an extensive study to find out why these people leave before 
obtaining a degree since only a small percentage of them left because 
of academic failure. 
6 2  
1 0 .  A n  e x t e n d e d  a n d /  o r  i m p r o v e d  p r o g r a m  o f  g u i d a n c e ,  i t  
s e e m s  e v i d e n t ,  n e e d s  t o  b e  i n s t a l l e d  a t  c o l l e g e  a s  w e l l  a s  i n  t h e  p u b l i c  
s c h o o l s .  M a n y  h i g h  c a l i b e r  y o u t h  d o  n o t  g o  o n  t o  c o l l e g e ,  m a n y  d o  n o t  
f i n i s h  a n d  t o o  m a n y  p a s s  u p  t h e  o p p o r t u n i t y  f o r  a  t e a c h i n g  c a r e e r  f r o m  
l a c k  o f  i n c e n t i v e .  G u i d a n c e  c o u n s e l l o r s  c a n  d o  a  g r e a t  d e a l  t o  i m p r o v e  
t h i s  s i t u a t i o n .  
T h i s  s t u d y  w a s  u n d e r t a k e n  a s  a n  a t t e m p t  t o  l o c a t e  f a c t o r s  t h a t  
l e a d  t o  t e a c h i n g  s u c c e s s .  I f  t h e  r e s u l t s  o f  t h i s  s t u d y  a r e  n o t  u s e d  a s  a  
b a s i s  f o r  f u r t h e r  r e s e a r c h ,  o r  a s  a  b a s i s  f o r  s o m e  s e r i o u s  c o n s i d e r a -
t i o n s  o n  t h e  p a r t  o f  c o l l e g e  a n d  p u b l i c  s c h o o l  p e r s o n n e l  a l i k e  t o  v i e w  
t h e  p r e s e n t  p r o g r a m  o f  r a t i n g  t e a c h i n g  s u c c e s s  w i t h  a  c r i t i c a l  e y e ,  
t h e n  t h e  s t u d y  o n l y  p a r t i a l l y  f u l f i l l s  i t s  p u r p o s e .  I f ,  o n  t h e  o t h e r  h a n d ,  
n e w  s t u d i e s  a r e  u n d e r t a k e n  t o  e v a l u a t e  p r e s e n t  m e t h o d s  a n d  p r o c e d u r e s  
f o r  p r e d i c t i n g  s u c c e s s f u l  t e a c h i n g ,  t h e  s t u d y  w i l l  h a v e  s e r v e d  i t s  
p u r p o s e  w e l l .  
T h i s  w r i t e r  a g r e e s  w i t h  R o y  U l l m a n  w h e n  h e  s t a t e s :  
T h e  o u t c o m e  o f  t h i s  s t u d y  m a k e s  t h e  g e n e r a l  p r o b l e m  
( p r e d i c t i o n  o f  t e a c h i n g  s u c c e s s )  m o r e  c h a l l e n g i n g  t h a n  b e f o r e .  
P o s s i b l y  o t h e r  s t u d i e s  s i m i l a r  t o  t h e  p r e s e n t  o n e  c a n  b e  m a d e  a n d  
i t  m a y  b e  t h a t  f i n a l l y  a l l  t h e  f a c t o r s  e s s e n t i a l  t o  t e a c h i n g  s u c c e s s  
c a n  b e  d e t e r m i n e d .  O n c e  t h e s e  f a c t o r s  a r e  k n o w n  a n d  a  s u f f i c i e n t -
l y  l a r g e  n u m b e r  o f  c a s e s  h a v e  b e e n  s t u d i e d  t o  p e r m i t  g e n e r a l i z a -
t i o n ,  r e s u l t s  a s  a c c u r a t e  a s  a n y  w h i c h  c a n  b e  s e c u r e d  w h e n  h u m a n  
t r a i t s  a r e  b e i n g  c o n s i d e r e d ,  m a y  b e  e x p e c t e d .  4 7  
4 7 u n m a n ,  o p .  c i t . ,  p .  6 0 8 .  
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APPENDIX 
A P P D I > I X ' l  
M i d - y e a r  r a t i n g  o f  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  _  
P l e a s e  c h e c k  t h e  o n e  c a t e g o r y  w h i c h  m o s t  n e a r l y  c h a r a c t e r •  
i z e s  t h e  q u a l i t y  o f  w o r k  t h e  a b o v e - n a m e d  t e a c h e r  i s  n o w  doir~ •  
.  A d d i t i o n a l  c o m m e n t s  a r e  e n c o u r a g e d  a n d  s p a c e  h a s  b e e n  p r o v i d , 3 d  
f o r  t h e m  a t  t h e  b o t t o m  o f  t h i s  p a g e .  ·  
l  2  
4  
S u p e r i o r  G o o d  A v e r a g e  P a s s a b l e  
U n s a t i s f a c t o r y  
1 .  H i g h e s t  R a t i n g  
D e f i n i t e l y  s u p e r i o r  t e a c h i n g  f o r  a  b e g i n n i n g  
teacher~ W o u l d  c o m p a r e  f a v o r a b l y  w i t h  t h e  b e s t  
t w e n t y - f i v e  p e r  c e n t  o f  t e a c h e r s  i n  t h i s  s y s t e m .  
2 .  R a t i n g  o f  G o o d  
W o r k  o f  t e a c h e r  d i s t i n c t l y  a b o v e  a v e r a g e  f o r  
a  b e g i n n i n g  t e a c h e r .  W o u l d  c o m p a r e  w i t h  t e a c h e r s  
i n  t h e  s y 8 t e m  w h o s e  w o r k  i s  b e t t e r  t h a n  a v e r a g e ,  
t h o u g h  n o t  s u p e r i o r .  
3 .  R a t i n g  o f  a v e r a g e  
W o r k  o f  t e a c h e r  s a t i s f a c t o r y  t h o u g h  n o t  e x -
ceptional~ W o u l d  c l a s s i f y  t e a c h e r  a s  b e l o n g i n g  
t o  l a r g e  g r o u p  o f  a v e r a g e  t e a c h e r s  a t  p r e s e n t .  
4 .  R a t i n g  a s  P a s s a b l e  
W o r k  o f  t e a c h e r  s o m e w h a t  b e l o w  a v e r a g e  b u t  
p a s s a b l e  f o r  a  b e g i n n i n g  t e a c r e r .  I f  w o r k  i m -
p r o v e s ,  t e a c h e r  w i l l  b e  r e t a i n e d  i n  t h e  s y s t e m  
n e x t  y o a r .  
5 .  R a t i n g  o f  U n s a t i s f a c t o r y  
R e m a r k s :  
W o r k  o f  t e a c r e r  b e l o w  r e a s o n a b l e  s t a n d a r d s .  
N e e d s  h e l p  b u t  s o  f a r  h a s  p r o f i t e d  f r o m  s u g g e s t i o n s  
a n d  c r i t i c i s m s  t o  a  l i m i t e d  d e g r e e  o n l y .  N o t  
l i k e l y  t o  b e  r e t a i n e d  n e x t  y e a r .  
S i g n e d  _ _ _ _ _ _ _ _ _ _ _ _  _  
P o s i t i o n  
- - - - - - - - - . . . . .  - -
D a t e  
- . . .  - . . , .  - - - - - - - - - -
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RECEIVING DEGREES IN EDUCATION FROM THE 444 






















































































































































































































































































































HSGPA Ed. 307 
Grade 
3.47 4 
1. 90 2 




































































































































Student ACE HSGPA 
No. Score 
244 81 3.17 
245 72 2.33 
248 20 2.27 
251 32 2.19 
252 17 2.52 
257 33 2.44 
259 62 2.45 
263 85 3.00 
264 8 3.03 
267 72 
275 28 1. 37 
278 75 3.23 
279 15 2.58 
285 69 2.55 
288 54 2.00 
290 21 2.57 
291 92 3.44 
294 84 3.37 
300 63 1. 63 
306 13 1. 25 
309 91 1. 82 
318 65 2. 91 
319 75 2.97 
320 27 2.60 





































































































































































HSGPA Ed. 307 
Grade 
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RECEIVING DEGREES IN EDUCATION FROM THE 127 
TRANSFER STUDENTS THAT ENTERED CENTRAL 























































































































































































































































































































Ed. 473 Ed. 442 
Grade Grade 
3 
3 
2 3 
3 
3 
4 
2 4 
4 3 
2 3 
3 3 
3 3 
Activities Teacher 
Rating 
6 none 
1 none 
1 3 
2 4 
6 none 
1 5 
1 4 
1 3 
0 3.5 
2 4 
3 3.5 
-J 
co 
